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Purpose of Assessment
Assessment within the Languages Department is designed to provide a clear picture of students’ knowledge, understanding and progress. A combination of ongoing formative assessment and planned summative assessment enables teachers to identify gaps, address misconceptions and adapt teaching accordingly.
Assessment is carefully aligned with the curriculum so that students are regularly expected to retrieve, apply and extend previously taught vocabulary, grammar and language structures. This approach supports both immediate learning and the development of long-term retention.
The department regularly reviews its assessment practices to ensure that they remain purposeful, manageable and closely matched to the essential knowledge identified within each scheme of work.
Formative Assessment
Formative assessment is embedded within everyday classroom practice. Teachers routinely check students’ understanding through:
· Mini whiteboard activities
· Targeted questioning
· Cold calling and whole-class questioning
· Turn and Talk and other structured oracy activities
· Retrieval and recall tasks
· Vocabulary and grammar checks
· Short reading, listening, speaking and writing activities
These strategies enable teachers to identify misconceptions at the point at which they arise and respond through explanation, modelling, additional practice or reteaching.
A consistent approach is used across the department to ensure that assessment information is gathered regularly and informs adaptive teaching rather than simply recording attainment.
Multiple Inadequate Glances (MIGs)
MIGs provide a common departmental method for checking whether students have secured the component knowledge required before progressing to the next stage of a sequence of learning.
Each MIG focuses on the vocabulary and grammatical structures taught across a defined series of lessons. The purpose is to establish whether students have sufficiently understood and retained the key knowledge before it is extended or built upon.
MIGs contain two elements:
· Receptive: reading or listening
· Productive: speaking or writing
This ensures that students are not only able to recognise and understand language, but can also retrieve and use it independently.
MIGs are identified explicitly within departmental schemes of work and are marked with a common departmental symbol on teaching resources. The associated materials are stored within the shared departmental area, ensuring that resources are accessible and that expectations remain consistent between classes and teachers.
Following each MIG, teachers use the outcomes to determine appropriate next steps. Where understanding is secure, teaching can move forward; where weaknesses or misconceptions are identified, teachers can revisit the relevant knowledge before introducing further content.
Results are recorded centrally on SIMS to support departmental tracking and monitoring. This enables staff to identify patterns over time and to recognise students or areas of learning requiring additional support.
Vocabulary and Grammar Assessment
The secure acquisition of vocabulary and grammatical structures is central to the Languages curriculum. Students therefore encounter regular opportunities to retrieve and demonstrate this knowledge throughout their course.
Assessment tasks include explicit checks of:
· Core vocabulary
· High-frequency language
· Key grammatical concepts
· Sentence formation
· Accurate application of structures
· Previously taught language through cumulative retrieval
Common misconceptions identified through departmental evaluation are deliberately incorporated into assessment and subsequently addressed through teaching.
Key Stage 3
Students complete a 10-mark vocabulary assessment at least twice each term. These tests are completed and reviewed in class, with students marking their own work. Scores are recorded in students’ books to provide an ongoing indication of vocabulary acquisition and retention.
Vocabulary testing is not viewed as an isolated assessment activity. It forms part of a wider retrieval strategy in which previously taught language is revisited regularly and increasingly expected to be recalled independently.
Standardised Assessments
Standardised assessments provide more formal opportunities to evaluate students’ progress against the curriculum and ensure that assessment information is comparable across classes.
At Key Stage 3, students complete at least one standardised assessment each half term. These assessments are marked by the class teacher and focus on:
· One receptive skill: reading or listening
· One productive skill: speaking or writing
Assessments draw upon both recent and previously taught content. This cumulative approach allows teachers to assess not only what students have learned recently, but also the extent to which knowledge has been retained and can be successfully applied over time.
Formal examinations in Years 7–9 contribute to these standardised assessment opportunities.
Assessment outcomes are used to identify strengths, gaps and priorities for future teaching rather than simply to generate a numerical grade.
Key Stage 4
At KS4, assessment continues to combine regular low-stakes retrieval with more formal examination-style assessment.
Students complete regular vocabulary tests, which are marked in class. These can be revisited or repeated where appropriate and provide frequent opportunities for retrieval, reinforcement and interleaving throughout the GCSE course.
In half terms where there is no standardized assessment, students complete at least one exam-style question, which is assessed by the class teacher. Questions are selected to reflect the content and skills that students have encountered and to build familiarity with GCSE assessment demands.
Where appropriate, feedback is delivered through whole-class feedback and marking, allowing common errors and misconceptions to be addressed efficiently and ensuring that feedback directly informs subsequent learning.
Mock examinations in Years 10 and 11 form part of the department’s standardised assessment programme.
GCSE and A-Level Assessment
At GCSE and A-Level, the department uses appropriately selected past-paper questions alongside other assessment materials. These are chosen according to the themes and language that students have studied at the relevant point in the course.
Using authentic examination materials enables students to become familiar with the structure, style and demands of the final examinations. It also allows teachers to apply the relevant examination-board mark schemes and develop consistency in assessment.
Assessment opportunities incorporate the different examination skills and strands, including:
· Reading
· Listening
· Writing
· Speaking, where appropriate to the assessment programme
The range of assessment tasks ensures that students are assessed across the breadth of the taught curriculum and are given regular opportunities to practise applying their knowledge in examination conditions.
Assessment for Long-Term Retention
A key principle of the department’s assessment model is that learning should be cumulative.
Students are therefore regularly assessed on material from earlier units and previous academic years rather than being assessed solely on the most recently taught content. This provides evidence of long-term retention and encourages students to continually retrieve and reconnect existing knowledge.
Assessment tasks deliberately revisit:
· Previously taught vocabulary
· Core grammatical structures
· High-frequency language
· Commonly confused language
· Key sentence structures
· Content from earlier units and academic years
This ensures that assessment supports the wider curriculum ambition of developing students who can independently recall and manipulate language rather than simply reproduce recently practised material.
Assessment, Feedback and Responsive Teaching
Assessment information is used primarily to improve teaching and learning.
Teachers consider assessment outcomes alongside their knowledge of individual classes to identify:
· Knowledge that has been securely acquired
· Areas requiring further explanation or modelling
· Persistent misconceptions
· Students requiring additional support
· Opportunities for greater challenge
· Content requiring further retrieval
Feedback may be provided individually, through whole-class feedback, through live marking or through subsequent teaching and retrieval activities. The approach is intended to be proportionate and purposeful, avoiding unnecessary marking while ensuring that assessment has a clear impact on subsequent learning.
Year 11 Assessment and Revision
By Easter, the Year 11 curriculum is expected to have been completed. During HT5, the emphasis therefore shifts towards systematic revision, examination preparation and addressing identified areas of weakness.
Students undertake predicted and examination-style papers to rehearse the demands of the final examinations and to identify remaining gaps in knowledge and skill.
During this period, there is no expectation for additional routine book marking where this would not provide meaningful benefit. Assessment is instead used strategically to inform targeted revision, intervention and examination preparation.
Quality Assurance and Departmental Consistency
Assessment practices are reviewed collaboratively within the department to ensure that they remain aligned with curriculum intent and provide useful information about student learning.
The department evaluates assessment materials and outcomes to consider whether assessments:
· Test the intended knowledge and skills
· Provide appropriate levels of challenge
· Identify misconceptions effectively
· Reflect the curriculum sequence
· Support long-term retention
· Provide meaningful information for future teaching
· Are consistent across classes and year groups
Common assessment materials, shared resources and agreed approaches support consistency across the department while allowing teachers to respond appropriately to the needs of their individual classes.
Ultimately, the assessment programme is designed to ensure that assessment is an integral part of the learning process: identifying what students know, revealing what they do not yet know, and providing teachers with the information needed to decide what should happen next.
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