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KS3 Programme of Study
Curriculum Rationale

The study of English at OLCC will equip pupils with the knowledge to become a relevant voice of the 21st Century. In order for students to comprehend the significance of the language that shapes our society today, it is crucial that we offer an innovative curriculum that examines the development of voices across key literary movements, both past and present. Our curriculum serves as a window through which students can view the world, and a mirror through which they can view themselves and master their own voices in an ever-evolving global society. We offer a knowledge-rich curriculum that examines shifting narrative perspectives, giving students the opportunity to delve into the concepts that shape the voices we study and allows them to experiment with, and manipulate their own voice. Thus, giving students the chance to delve into key English concepts like rhetoric, plot, grammar, language, oracy and context. We have aligned the texts we teach to the history curriculum in order to support mastery of how contexts of production help shape meaning. Students are encouraged to appreciate broad and diverse viewpoints, with an early focus on literary voices that celebrate attitudes and ideas, moving to an appreciation of how writers can challenge and manipulate attitudes and ideas. Ultimately, students will develop into critical readers and writers, who demonstrate an understanding of how their personal voice can shape the attitudes and ideas of others. Mastery of the powerful knowledge will allow pupils to become powerful voices for the future in their own right and to ‘be more,’ in service to society.











	Year 8

	The Big Question
	
What is Gothic literature and why is it significant? Part 1 


	Rationale 
	
This unit aims to introduce students to Gothic Literature by developing their understanding of the context and conventions associated with this genre.  It focuses on the characterisation of monsters in both traditional and contemporary Gothic literature, allowing students to compare and contrast the presentation of monsters over time. The unit aims to develop students’ understanding of the writer’s craft as well as how to respond to analytical questions. It also extends the symbolism of monsters as a key literary theme in fiction writing as developed at the end Year 7 through their study of A Monster Calls.  


	Autumn 1 
	Know:
· The historical context of the Gothic genre 
· The key conventions of the Gothic genre
· What adjectives are and why they are used 
· Dracula as an iconic monster 
· Characterisation of monsters within the Gothic genre 
· What interrogative sentences are and why they are used
· Gothic writers create mood and atmosphere 
· Different sentence types and lengths affect pace and create tension 
Know how:
· The Gothic genre reveals and exploits the fears and threats of society. 
· To identify and comment on impressions created through Gothic conventions and adjectives for effect. 
· To analyse how Dracula is presented 
· To explore how writers create threat through character descriptions and interrogative sentences 
· To identify and analyse the writer’s use of language to create mood and atmosphere 
· To use deliberate language choices for effect 
· To identify and analyse different sentence types and lengths 
· To use different sentence types and lengths to create tension


	The Big Question
	
How are Gothic conventions adapted in Darkside by Thomas Becker? Part 2 


	Rationale
	
This unit aims to introduce students to Gothic Literature by developing their understanding of the context and conventions associated with this genre.  It focuses on the characterisation of monsters in both traditional and contemporary Gothic literature, allowing students to compare and contrast the presentation of monsters over time. The unit aims to develop students’ understanding of the writer’s craft as well as how to respond to analytical questions. It also extends the symbolism of monsters as a key literary theme in fiction writing as developed at the end Year 7 through their study of A Monster Calls.


	Autumn 1 and 2
	Know:
· The development of Gothic fiction over time 
· The development of the representation of monsters through Gothic genre.
· The symbolism of Darkside as a ‘place’ 
· The stages of narrative development 
· Sensory imagery in contemporary Gothic literature 
· Application of Gothic conventions in their own writing 

Know how:
· Contemporary Gothic genre draws on the historical Gothic genre 
· To explore, analyse and compare the representation of ‘monster’ in traditional and contemporary Gothic
· To analyse the symbolism of Darkside as a ‘place’ 
· To analyse how sensory imagery is used effectively in Darkside 
· To use sensory imagery in their own writing 
· To apply the narrative arc in our writing
· To craft and develop a contemporary monster in their own Gothic narrative
· To create a convincing Gothic narrative using Gothic conventions

	The Big Question
	
How does Romeo and Juliet present conflict between love, family, and loyalty? 
 

	Rationale
	Studying Romeo and Juliet in Year 8 builds on students’ previous learning and prepares them for later study of Shakespeare. In Year 7, students explored Shakespearean sonnet form through the study of a Shakespearean sonnet, and this unit develops their understanding of Shakespeare’s language and dramatic writing. It also builds on their study of conflict in His Dark Materials and A Monster Calls. Students will explore the thematic thread of conflict, including conflict between lovers, families, and loyalty, and how conflict can lead to tragedy. This unit prepares students for their Year 9 study of Shakespeare, where they will explore ideas of power and conflict in greater depth.


	Spring 1 and 2
	Know: 
· The social and historical context of the play  
· Expectations and values of an Elizabethan audience 
· The function of prologue in drama 
· That a sonnet can convey more than one theme. 
· The structure and imagery in a sonnet form conveys ideas about conflict and love
· The genre of tragedy
· Conflict is a key theme that runs throughout the play and leads to tragedy 
· The narrative arc of the play as a Shakespearean tragedy 
· What imagery is
· That accurate textual references support inferences about theme, plot and character

Know how: 
· The context of Elizabethan England supports our understanding of the play 
· To explain the differences between a contemporary audience and an Elizabethan audience
· To explore and analyse the theme of conflict in the prologue 
· The structure and imagery in a sonnet form conveys ideas about conflict and love
· To track the conflict between the Capulets and Montagues, friendship and loyalty, Juliet and her father 
· To track the narrative arc of the play as a five act tragedy using the Freytag model
· To explore and analyse the effects of light and dark, and religious imagery 
· To choose relevant and appropriate textual references 
· To use inference to explain the meaning of textual references 

	The Big Question
	
How do diverse voices celebrate their identity?


	Rationale 
	
This unit aims to develop students’ understanding of how cultural influences shape both the creation and interpretation of poetry. Through exploring the role of personal experience, context, poetic voice, and language choice, pupils will come to recognise how meaning is constructed and how structural devices contribute to a poem’s overall form. By engaging critically with a diverse range of poems, students will also be encouraged to question assumptions, challenge prejudice, and reflect on how perspectives, both their own and those of others, are formed. Ultimately, this unit seeks to empower pupils to read, interpret, and respond to poetry with curiosity, sensitivity, and informed independence. 

	Spring 2 and Summer 1
	Know: 
· To know the importance of context in poetry 
· To know that our own experiences and contexts can affect our perspectives
· What poetic voice is and how it is developed in poems 
· That poet’s use language to develop meaning 
· The structure of the poem can support meaning 
Know how: 
· To consider the context of a poem 
· To consider the difference between the speaker of the poem and the poet 
· Poets use language to create meaning 
· To consider which words from a poem create deeper meaning and explain why
· Poets use structure to create meaning 
· To use accurate poetic terminology in discussions and analytical essays 
· To use everything we have learned in this unit to plan and create our own poem.

	The Big Question
	
How does Orwell challenge the voice of tyranny and celebrate the voice of freedom? 


	Rationale 
	
This unit aims to develop students’ understanding how the concept of leadership and rhetoric is crafted through the plot and characters in Animal Farm. Pupils are encouraged to explore and appreciate how rhetorical devices can manipulate and transform the attitudes and beliefs of the audience and how leaders can employ rhetoric to persuade and exploit.  


	Summer 1 and Summer 2
	Know:
· The concept of allegory
· Features of rhetoric including ethos, logos and pathos
· The importance of Old Major and the use of rhetorical devices in his speech.
· Snowball is represented an emergent leader within a democratic context.
· The rising tyranny of Napoleon and the oppression of the animals
· The features of an effective political speech.
· Use examples of conjunctions to emphasise and contrast in speeches
· The use of character and plot to illustrate corruption and tyranny.
Know how: 

· Allegory can be used to convey political themes and ideas/ the concept of leadership and link to the rise of Stalin.
· To use persuasive devices to create ethos, logos and pathos
· Vision and values are presented through rhetorical language to unite and empower groups.
· To track character development (Napoleon’s corruption)
· To identify and analyse how language is used to shape character and context.
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