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The department uses a variety of both formative and summative assessments to inform staff of students understanding and 

progress. The component knowledge of each topic are assessed using Multiple Inadequate Glances (MIGs) to formatively 

assess the understanding of the component and allow for responsive teaching before moving on. These are common across 

the department to allow for consistency, highlighted on the schemes of work and a common logo on 

the teaching resources.  

The MIGΩs are clearly outlined on all key stage 3 schemes of work and are then resources with the       

departmental shared area. Following on from staff feedback after term 1, there is also a MIG folder 

within each unit where all the MIGs are centrally saved.  

Also within the shared area is a spreadsheet where staff save all of the assessment data from the MIGΩs, this can then be 

accessed and used by staff to assess the understanding of the class and allow for interventions or responsive teaching to 

take place.  

Each of the MIGΩs take place after a component of knowledge or a particular geographical skill has been taught. This then 

allows staff to assess the understanding of the class before building upon that component knowledge in the next sequence 

within the scheme of work. It is dependent upon what is being assessed, as to what format the MIG has. There are a       

mixture of knowledge tests, graphs, interpreting data or developing literacy skills in order to answer key command words, 

such as explain and evaluate.  

As MIGs are relatively new in being introduced into schemes of work, we discuss the effectiveness of the MIGs at the end of 

each scheme of work to ensure that they are allowing us to effectively assess the students on the key procedural and      

substantive knowledge. Student voice will also be collated throughout the year, to allow a full evaluation to take place.  

Summative assessments take place throughout the year, as per the school assessment calendar. This is twice per year for 

both key stage 3 and 4, with 3 times within sixth form. At both GCSE and A-level we use past papers that are relevant to the 

units that have been taught so far. This ensures that the exam board mark scheme can be applied by staff.  

At key stage 3, summative assessments assess both the substantive and disciplinary knowledge that has been  taught 

throughout the year. The key component knowledge that has been taught throughout the unit will be assessed, along with 

a composite question where students will have to demonstrate an understanding of a number of key components. This is in 

the format of an 8 mark question, usually with a resource stimulus to go along side it. The assessments are made up of 

questions that require students to describe a source (eg. Map, graph), as well as questions that assess their understanding 

of key terminology and geographical processes. Students will also be assessed on their ability to ŜȄǇƭŀƛƴ and ŜǾŀƭǳŀǘŜ within 

the exam, this assess the students geographical understanding, as well as their ability to answer the command word in the 

question. Application of knowledge to contextual locations is a important assessment objective, and is included within each 

synoptic assessment.   

 



.ŀǎŜƭƛƴŜ ŀǎǎŜǎǎƳŜƴǘ—allows for staff to gain an insight to the KS2 knowledge of the students, as the number of feeder schools 

is large.  

[ƻŎŀǝƻƴŀƭ ƪƴƻǿƭŜŘƎŜ—this links to the locational knowledge required in the NC of the worldΩs main continents and oceans. 

п ŬƎǳǊŜ ƎǊƛŘ ǊŜŦŜǊŜƴŎŜǎ—allows staff to assess understanding of the key map skill before moving onto 6-figure.  

{ǳǎǘŀƛƴŀōƛƭƛǘȅ—Assesses literacy skills of the command word ΨevaluateΩ as well as using specific case study information that has 

been obtained through reciprocal reading.  

h[// CƛŜƭŘǿƻǊƪ—introduces the students to the concept of the fieldwork cycle, assessing their knowledge of data presentation 

techniques.  

9ŎƻǎȅǎǘŜƳǎ ƪŜȅ ǘŜǊƳǎτ This assesses the students knowledge of their understanding of key terms and processes that          

underpin the ecosystems unit. These are assessed before application to the rainforest biome.  

5ŜŎƛǎƛƻƴ ƳŀƪƛƴƎ ŜȄŜǊŎƛǎŜΥ /ƘŀǊƭƛŜ ƻǿƴƛƴƎ ǘƘŜ ǊŀƛƴŦƻǊŜǎǘ—Students are introduced to the skills required in Geography to make 

a decision and then be able to justify that decision, using specific evidence.  

5ŜǎŜǊǘ /ƭƛƳŀǘŜ—  Students are expected to describe the climate of the desert, interpreting a climate graph which is a key     

disciplinary skill.  

DǊŜŀǘ DǊŜŜƴ ²ŀƭƭ— Builds upon a previous assessment of the students to ΨevaluateΩ as well as using specific case study 

knowledge.  

DƭŀŎƛŀǝƻƴ ƪŜȅ ǘŜǊƳǎ—a NC requirement of students to understand key glaciation processes.  

{ǘŀƎŜǎ ƻŦ ǘƘŜ .ǳǘƭŜǊ ƳƻŘŜƭ— students are able to show their understanding of how tourism changes overtime being able to 

identify and name stages of the Butler model.  

5ŜŎƛǎƛƻƴ ƳŀƪƛƴƎ ŜȄŜǊŎƛǎŜΥ CǳǘǳǊŜ ƻŦ ǘƘŜ [ŀƪŜ 5ƛǎǘǊƛŎǘ— this allows students to build on previous assessments to develop their 

decision making skills. Students will have to incorporate the main concept of sustainability to make a decision on how to man-

age tourism in the future within the Lake District National Park.  



²ŀǘŜǊ /ȅŎƭŜ—this is the fundamental knowledge and key terms that underpins the unit.  

¢ȅǇŜǎ ƻŦ ǊŀƛƴŦŀƭƭ—allows staff to assess the understanding of key processes and also use of diagram.  

CŜŀǘǳǊŜǎ ƻŦ ŀ ǊƛǾŜǊ—component knowledge that is needed before studying river features and also flooding.   

CƻǊƳŀǝƻƴ ƻŦ ŀ ǿŀǘŜǊŦŀƭƭ—Assessing the literacy skills of the students to explain the formation. They are given the knowledge 

so that the assessment is focused upon the procedural knowledge.   

LƴŬƭǘǊŀǝƻƴ CƛŜƭŘǿƻǊƪ—how we present data, linking to types of graphs.   

tƻǇǳƭŀǝƻƴ ŘŜƴǎƛǘȅ ŀƴŘ ŘƛǎǘǊƛōǳǝƻƴτassessment of key component knowledge that is required for progression in the popula-

tion sequence of learning.  

tƻǇǳƭŀǝƻƴ ǎǘǊǳŎǘǳǊŜǎ—assessment of key component knowledge that is required for progression in the population sequence 

of learning, this includes disciplinary skills of interpreting and reading population pyramids. 

/Ƙƛƴŀ hƴŜ /ƘƛƭŘ ǇƻƭƛŎȅ— this is to be added into the scheme of work, after reflection, that students need to practice              

disciplinary skill of evaluating schemes.   

уƳŀǊƪ 5a9— this builds upon the students decision making skills that they began to develop in Year 7. Students need to justify 

their own decision, relating to migration policies, whilst taking different stakeholder views into account.  

LƴŘƛŀ /ƭƛƳŀǘŜ ƎǊŀǇƘ— Students are expected to describe the climate of India, interpreting a climate graph which is a key       

disciplinary skill.  

¢ȅǇŜǎ ƻŦ ƛƴŘǳǎǘǊȅ— students need to use their substantive knowledge of the different types of industry, as well as disciplinary 

knowledge of interpreting graphs to compare employment structures.  

LƳǇŀŎǘǎ ŀǘ ǘƘŜ ¢ŀƧ aŀƘŀƭ— builds on the skills to ΨevaluateΩΣ using specific case study detail.  

/ŀǳǎŜǎ ƻŦ ŎƭƛƳŀǘŜ ŎƘŀƴƎŜ—key component knowledge of human and causes of climate change, required for application of 

knowledge to case studies.  

aŀƭŘƛǾŜǎ 5a9—this builds upon the students decision making skills that they practiced with migration policies. Students need 

to justify their own decision, relating to management of sea level rise, whilst taking different stakeholder views into account.  

 YƴƻǿƭŜŘƎŜ ǘŜǎǘ ƻŦ ŎŀǳǎŜǎ ŀƴŘ ŜũŜŎǘǎ— assesses key component knowledge of the causes and effects of climate change.  

 



[ŀȅŜǊǎ ƻŦ ǘƘŜ ŜŀǊǘƘ—this is the fundamental knowledge and key terms that underpins the unit.  

YŜȅ ǘŜǊƳǎ ŀƴŘ ŦŜŀǘǳǊŜǎ—allows staff to assess the understanding of key processes that will be referred to throughout the unit.   

9мр—assesses procedural knowledge through extended writing of making a judgement.   

9ŀǊǘƘǉǳŀƪŜ ƪŜȅ ǘŜǊƳǎ—Knowledge that is required before an understanding of case studies can take place.   

/ƻƳǇŀǊƛƴƎ ŜŀǊǘƘǉǳŀƪŜǎ— this is to be added into the scheme of work, after reflection, that students need to practice to     

disciplinary skill of comparison between case studies.   

/ƻƴǝƴŜƴǘǎ ŀƴŘ ƻŎŜŀƴǎ—this is an assessment to recap and assess the students basic locational knowledge before we begin the 

unit based on the continent of Africa.  

5ŜǾŜƭƻǇƳŜƴǘ ƛƴŘƛŎŀǘƻǊǎ—it is important that students are able to correctly define key development indicators, before they are 

expected to refer to these when looking at geographical issues and also management of these issues.  

²ŀǘŜǊ ƳŀƴŀƎŜƳŜƴǘ— This builds upon the decision making skills that students have developed in year 7 and 8. Students need 

to justify the most appropriate water management system to install in a village, fully explaining how this will improve standard 

of living. This assesses both substantive and disciplinary knowledge linked to justifying a decision.  

9ōƻƭŀ ŀƛŘ—continues to develop the students use of chains of reasoning to explain the impact of aid. This also allows students 

to apply their knowledge of development indicators to a specific case study.  

LƳǇǊƻǾƛƴƎ YƛōŜǊŀ— again building upon the students ability to justify and explain decisions, using the chains of reasoning    

approach. There will; be less scaffolding with this assessment, as this is the 3rd assessment that requires the students to use 

chains of reasoning and application of development indicators to a specific situation.  

/ƘŀǊŀŎǘŜǊƛǎǝŎǎ ƻŦ Ŏƻŀǎǘŀƭ ǿŀǾŜǎ— assesses students knowledge of the characteristics of each type of wave. 

/ƻŀǎǘŀƭ ǇǊƻŎŜǎǎŜǎ— key component knowledge that is required before students can apply these to the formation of landforms 

and management case studies,  

aŀǇǇƭŜǘƻƴ— whilst assessing the understanding of the students substantive knowledge of coastal management, this also   

assesses the students ability to evaluate, taking into account different stakeholder views.  

CƛŜƭŘǿƻǊƪΥ ¢ǊŀŶŎ—allows the students to build upon their fieldwork experiences in year 7 and 8, to make conclusions based 

on primary and secondary fieldwork data.  

.ǊƻǿƴŬŜƭŘκDǊŜŜƴŬŜƭŘ ǎƛǘŜǎ— key component knowledge of the characteristics of each type of site,  

IƻǳǎƛƴƎ 5ŜǾŜƭƻǇƳŜƴǘ— students can apply their knowledge of brownfield and greenfield sites to a local planning application 

in Lancaster. Again, students are expected to make a decision after taking different stakeholder views into account.  



9ŎƻǎȅǎǘŜƳǎ ƪŜȅ ǘŜǊƳǎ—these are the fundamental knowledge and key terms that underpin the unit.  

/ƘŀǊŀŎǘŜǊƛǎǝŎǎ ƻŦ ǎŜƳƛ-ŀǊƛŘ ƎǊŀǎǎƭŀƴŘ—allows staff to assess the substantive knowledge of students related to the semi-arid 

grassland. This is key specific knowledge that students require at GCSE level.  

5ŜǎŜǊǝŬŎŀǝƻƴ D/{9 ǉǳŜǎǝƻƴǎ— paper questions will be used to assess students disciplinary skills in interpreting sources, 

reading maps and completing graphs. These questions will be linked to the theme 3 unit of desertification.  

/ƘŀǊŀŎǘŜǊƛǎǝŎǎ ƻŦ ǊŀƛƴŦƻǊŜǎǘ—allows staff to assess the substantive knowledge of students related to the rainforest. This is key 

specific knowledge that students require at GCSE level. This builds on the students knowledge of the semi-arid grassland, in 

order to make comparisons.  

hƛƭ ǇƛǇŜƭƛƴŜ ƛƴ tŜǊǳ—allows staff to introduce the disciplinary skill of using a fact file to make a judgement for an 8 mark    

question.  

²ŀǘŜǊ D/{9 ǉǳŜǎǝƻƴǎ— Past paper GCSE questions to assess the students understanding of water management issues.   

²ŜŀǘƘŜǊ ŀƴŘ ŎƭƛƳŀǘŜ ƪŜȅ ǘŜǊƳǎ—these are the fundamental processes and key terms that underpin the unit.  

LƳǇŀŎǘǎ ƻŦ ǿƛƴǘŜǊ ŀƴǝŎȅŎƭƻƴŜ—this is a hinge point on the sequence of learning. Students must understand the characteristics 

of a high pressure weather event before the case study of California is taught.   

²ŜŀǘƘŜǊ ŀƴŘ ŎƭƛƳŀǘŜ ǎƪƛƭƭǎ ǉǳŜǎǝƻƴǎ— These questions will allow staff to assess how students use both disciplinary skills to 

interpret weather maps and symbols, before using their substantive knowledge to assess the impacts of the weather events.   

[ƻǿ ǇǊŜǎǎǳǊŜ ǿŜŀǘƘŜǊ ŜǾŜƴǘ—с mark case study questions to assess students understanding of Hurricane Katrina and their 

ability to use specific case study information in the answer.   

/ƭƛƳŀǘŜ ŎƘŀƴƎŜ D/{9 ǉǳŜǎǝƻƴǎ— these questions will allow students to build upon exam technique that they have been 

taught so far, using their knowledge of climate change to demonstrate this.  Staff can identify which exam technique needs to 

be developed further.  

LƳǇŀŎǘǎ ƻŦ ŎƭƛƳŀǘŜ ŎƘŀƴƎŜ ƻƴ IL/κ[L/— This builds upon the decision making skills that students have developed in KS3. Stu-

dents need to justify where the impacts of costal flooding are the worst. This assesses both substantive and disciplinary 

knowledge linked to justifying a decision.  

IƻǳǎƛƴƎ ƛƴ [ŀƴŎŀǎǘŜǊ— assesses disciplinary knowledge through extended writing of making a judgement.   

{ƘƻǇǇƛƴƎ D/{9 ǉǳŜǎǝƻƴǎ— assess students understandings of key terms and concepts linked to shopping.  

[ŀƴŎŀǎǘŜǊ /.5 ƛƳǇǊƻǾŜƳŜƴǘǎ—this builds upon the practice students have had to use a source to make a judgement for an 8 

mark question.  

[ŜƛǎǳǊŜ ƛƴ ǊǳǊŀƭ ŀǊŜŀǎ— students understanding impacts on rural areas is a hinge point in the sequence of learning. Some stu-

dents have little experience of rural areas. This assessment allows staff to assess their understanding.  



wƛǾŜǊ ǇǊƻŎŜǎǎŜǎ—these processes underpin the Rivers unit, staff need to be confident that students understand the processes 

of erosion and transportation.  

CƻǊƳŀǝƻƴ ƻŦ ŀ ǿŀǘŜǊŦŀƭƭ—students need to apply their knowledge of erosional processes to explain the formation of a water-

fall. This not only assesses their substantive knowledge of the formation but also the exam technique required to explaining the 

formation of a landform. Students have been introduced to this during the Year 9 Coasts unit.   

CŀŎǘƻǊǎ ǘƘŀǘ ŀũŜŎǘ ƅƻƻŘƛƴƎ— Students are taught the various that affect flooding in a local environment. They must use this 

knowledge to apply the theory to an unknown location.  Application of knowledge is a key requirement at GCSE.  

5ŜǾŜƭƻǇƳŜƴǘ ƛƴŘƛŎŀǘƻǊǎ D/{9 ǉǳŜǎǝƻƴǎ—students must be able to define key development indicators but also understand 

how these can impact a country.  

5ŜŎƛǎƛƻƴ ƳŀƪƛƴƎΥ DǊƻǧƻƭŜ—builds on the students disciplinary knowledge of using a source to make a judgment. This is the 

main focus of Paper 2. This assessment allows for staff to assess the ability of extended writing and application of knowledge.  

¦Ǌōŀƴƛǎŀǝƻƴ ƪŜȅ ǘŜǊƳǎ— Students must be able to define these key terms before they can go onto look at the consequences 

of these movements.  

LŘŜƴǝŦȅƛƴƎ ǇǳǎƘ ŀƴŘ Ǉǳƭƭ ŦŀŎǘƻǊǎ—this is key substantive knowledge that students must be able to identify before looking at 

the growth and consequences of Global cities.   

Dƭƻōŀƭ ŎƛǝŜǎ D/{9 ǉǳŜǎǝƻƴǎ—building on the students ability to apply knowledge to an unknown location. This is a key discipli-

nary skill that has been developed over the course of the GCSE schemes of work.   

5ŜŎƛǎƛƻƴ ƳŀƪƛƴƎΥ 5ŀƎƻǊŜǩ— continues to builds on the students disciplinary knowledge of using a source to make a judgment, 

from Grottole that was assessed earlier in the sequence of learning. This is the main focus of Paper 2. This assessment allows 

for staff to assess the ability of extended writing and application of knowledge.  

/ƻŀǎǘŀƭ ǇǊƻŎŜǎǎŜǎ—key processes linked to coasts that students must understand before coastal landforms can be studied. 

These are therefore a hinge point in this scheme of work. 

CƻǊƳŀǝƻƴ ƻŦ ŀ ƘŜŀŘƭŀƴŘ— builds upon the students understanding of the requirements of how to explain the formation of 

landforms, from a waterfall in the River unit.   

 



/ƻŀǎǘŀƭ {ȅǎǘŜƳ—this is the underpinning theory of coastlines that students must understand. Staff need to be confident that students      

understand these processes before the different areas can be studied in more depth.  

{ǳō ŀŜǊƛŀƭ ǇǊƻŎŜǎǎŜǎ ƪƴƻǿƭŜŘƎŜ ǘŜǎǘ—this is an area that often students get confused between the different processes. These definition are 

key substantive knowledge that students require when applying to the formation of landforms.  

с ƳŀǊƪ ǉǳŜǎǝƻƴ ƭƛǘƘƻƭƻƎƛŎŀƭ ŦŜŀǘǳǊŜǎ— this assesses the disciplinary knowledge of students applying theory of processes to contrasting 

coastlines. They will use the knowledge tested in the previous knowledge test to explain the importance of lithology.   

[ŀƴŘŦƻǊƳǎ ƻŦ ŜǊƻǎƛƻƴ мр ƳŀǊƪ—This assessment introduces students to the requirements of a 15 mark question, where this will be expected 

to assess the relative importance. Staff will model a plan to students before they write their answer.  

[ŀƴŘŦƻǊƳǎ ƻŦ ŘŜǇƻǎƛǝƻƴ мр ƳŀǊƪ—this question has the same disciplinary knowledge as the previous MIG but with a different focus. As staff 

scaffolded the last question, students will write this answer independently.  

{ŀƴŘ ŘǳƴŜǎ ƪƴƻǿƭŜŘƎŜ ǘŜǎǘ— there are a number of a different factors that are involved in sand dune formation and succession. This       

assessment will allow staff to assess this substantive knowledge, before they will be expected to apply it.  

/ƻƴŘƛǝƻƴǎ ŦƻǊ ŎƻǊŀƭ ǊŜŜŦ ƪƴƻǿƭŜŘƎŜ ǘŜǎǘ— this assessment will allow staff to assess this substantive knowledge, before they will be expected 

to apply it.  

.ƛƻǝŎ ŜƴǾƛǊƻƴƳŜƴǘǎ мр ƳŀǊƪ—this is a disciplinary assessment where students will be expected to apply the substantive knowledge of coral 

reefs and sand dunes to the exam question. A key area is the exam technique and application to case studies.  

/ƻŀǎǘŀƭ ƛƳǇŀŎǘǎ ƻƴ ƘǳƳŀƴ ŀŎǝǾƛǘȅ с ƳŀǊƪ — this assess the students ability to use case studies in order to explain the impacts of coasts on 

humans.   

/ƻŀǎǘŀƭ ƳŀƴŀƎŜƳŜƴǘ ƪƴƻǿƭŜŘƎŜ ǘŜǎǘ—key substantive knowledge of the different coastal management techniques. Students will be ex-

pected to evaluate each technique.  

мр ƳŀǊƪ ƘǳƳŀƴ ƛƳǇŀŎǘǎ ŀǊŜ Ƴŀƛƴƭȅ ǇƻǎƛǝǾŜ— this 15 mark question encompasses a number of different components of the coasts unit. Staff 

will be able to assess the ability of students to plan and write a 15 mark question.   

/ŀǊōƻƴ ƅƻǿǎ ŀƴŘ ǇǊƻŎŜǎǎŜǎ ƪƴƻǿƭŜŘƎŜ ǘŜǎǘ— this allow for staff to assess the understanding of key processes that underpin the carbon 

cycle.  

{ƭƻǿ ŎŀǊōƻƴ ŎȅŎƭŜ— students must use their substantive knowledge to assess the importance of timescales within the carbon cycle. This 

builds upon the knowledge tested in the pervious MIG.  

9ŎƻǎȅǎǘŜƳǎ ƪƴƻǿƭŜŘƎŜ ǘŜǎǘǎ— this knowledge test allows staff to assess the recall of key specific facts linked to carbon storage in the grass-

lands and rainforest.  

tŜŀǘ Ǉŀǎǘ ǇŀǇŜǊ ǉǳŜǎǝƻƴǎ— the use of past paper questions allows for staff to check the students use of a source and other key exam tech-

niques that have been taught throughout the year.  

[ƛƴƪǎ ōŜǘǿŜŜƴ ǘƘŜ ŎŀǊōƻƴ ŀƴŘ ǿŀǘŜǊ ŎȅŎƭŜ нл ƳŀǊƪ ǉǳŜǎǝƻƴ— this will assess the ability of students to apply different areas of component 

knowledge to a synoptic question.  

 



/ƘŀƴƎŜ ŀƴŘ /ƻƴǝƴǳƛǘȅ ǉǳŜǎǝƻƴ -—this is the underpinning concept of Place that students must understand. Staff need to be confident that 

students understand this concept before different areas can be studied in more depth.  

/ƭŀǊƪ CƛǎƘŜǊ aƻŘŜƭ ƪƴƻǿƭŜŘƎŜ ¢Ŝǎǘ —this is an area that often students get examined on. This model is key substantive knowledge that stu-

dents need to know so they can apply to following units on secondary, tertiary and quaternary industry.   

р ƳŀǊƪ ǉǳŜǎǝƻƴ — this assesses the disciplinary knowledge of students.  

{ǇŜŀǊƳŀƴ wŀƴƪ vǳŜǎǝƻƴ —This assessment is about application of the concept of statistical measures of correlation  

у ƳŀǊƪ ŘŜƛƴŘǳǎǘǊƛŀƭƛǎŀǝƻƴ ǉǳŜǎǝƻƴ —this question introduces new disciplinary knowledge. This question will be  scaffolded  to enable stu-

dents will write this answer independently.  

мрƳŀǊƪ ŘŜƛƴŘǳǎǘǊƛŀƭƛǎŀǝƻƴ ǉǳŜǎǝƻƴτ this is a disciplinary assessment where students will be expected to apply the substantive knowledge 

of deindustrialisation  to the exam question. A key area is the exam technique and application to case studies.  

DŜƴǘǊƛŬŎŀǝƻƴ ƪƴƻǿƭŜŘƎŜ ǘŜǎǘτ this is an area that often students get examined on. This is key substantive knowledge that students need to 

know so they can apply to questions on gentrification and urban rebranding  

у ƳŀǊƪ ƎŜƴǘǊƛŬŎŀǝƻƴ ǉǳŜǎǝƻƴ —this question checks application of disciplinary knowledge. This question will be independently completed 

мр ƳŀǊƪ ǊŜōǊŀƴŘƛƴƎ ǉǳŜǎǝƻƴτ this is a disciplinary assessment where students will be expected to apply the substantive knowledge of re-

branding to the exam question. A key area is the exam technique and application to case studies.  

vǳŀǘŜǊƴŀǊȅ ŎŀǎŜ ǎǘǳŘƛŜǎ ƪƴƻǿƭŜŘƎŜ ǘŜǎǘτ this is an area that often students get examined on. This is key substantive knowledge that stu-

dents need to know so they can apply to questions on quaternary industry  

мр ƳŀǊƪ ǊǳǊŀƭ ǊŜōǊŀƴŘƛƴƎ ǉǳŜǎǝƻƴτ this is a disciplinary assessment where students will be expected to apply the substantive knowledge of 

rebranding to the exam question. A key area is the exam technique and application to case studies.  This will focus on rural rebranding in 

Cornwall  

мр ƳŀǊƪ ǊǳǊŀƭ ǊŜōǊŀƴŘƛƴƎ ǉǳŜǎǝƻƴτ this is a disciplinary assessment where students will be expected to apply the substantive knowledge of 

rebranding to the exam question. A key area is the exam technique and application to case studies.  This will focus on the role of broadband 

in rural rebranding  

²ŀǘŜǊ /ȅŎƭŜ ƪŜȅ ŎƻƴŎŜǇǘǎ—This is a knowledge test to check students are secure with new concepts linked to the water cycle  

¢ǊŀƴǎŦŜǊǎ нл ƳŀǊƪ ǉǳŜǎǝƻƴǎ—this will assess the ability of students to apply different areas of component knowledge to a synoptic question. 

Scaffolding will be included as the mark scheme is linked to two AOΩs  

¢ǊŀƴǎŦŜǊǎ р ƳŀǊƪ ǉǳŜǎǝƻƴǎτ this assesses the disciplinary knowledge of students.  

wƛǾŜǊ wŜƎƛƳŜǎ ŎŀǎŜ ǎǘǳŘƛŜǎ vǳŜǎǝƻƴǎ— this is an area that often students get examined on. This is key substantive knowledge that students 

need to know so they can apply to questions on river regimes   

{ǘƻǊƳ IȅŘǊƻƎǊŀǇƘǎ ŎŀǎŜ ǎǘǳŘƛŜǎ ǉǳŜǎǝƻƴǎτ this is an area that often students get examined on. This is key substantive knowledge that 

students need to know so they can apply to questions on storm hydrographs   

!ōǎǘǊŀŎǝƻƴ нл ƳŀǊƪ vǳŜǎǝƻƴτ this will assess the ability of students to apply different areas of component knowledge to a synoptic ques-

tion. Less scaffolding will be included as pupils need to apply their knowledge to the  mark scheme is linked to two AOΩs  



5ŜǾŜƭƻǇƳŜƴǘ ƛƴŘƛŎŀǘƻǊǎ ŀƴŘ ǘƘŜƻǊƛŜǎ—Development indicators and throeies underpin the unit of development, students will need to reefer 

to this substantive knowledge throughout the unit.   

9ǘƘƛƻǇƛŀ ƪƴƻǿƭŜŘƎŜ ǘŜǎǘ—this allows staff to assess the specific case study knowledge of Ethiopia, as this case study is used to cover 3      

different areas of the specification.   

{ǳŘŀƴ ƪƴƻǿƭŜŘƎŜ ǘŜǎǘ— this allows staff to assess the specific case study knowledge of Sudan, before the students would be expected to 

apply it to an exam question.   

tƻƭƛǝŎŀƭ ƛƴƅǳŜƴŎŜǎ Ŝǎǎŀȅ—This assessment introduces students to the requirements of a essay question. The assessment will focus upon the 

disciplinary skilled required to write an essay, therefore students will be able to use their notes.   

tŀǎǘ ǇŀǇŜǊ Ŝǎǎŀȅ—this question has the same disciplinary knowledge as the previous MIG but with a different focus. As staff scaffolded the 

last question, students will write this answer independently.  

CŜŀǘǳǊŜǎ ƻŦ ǇƭŀǘŜ ōƻǳƴŘŀǊƛŜǎ— this assessment focuses upon the causes of tectonic hazards. Students being able to describe the processes 

and hazards at each boundary is a key component in the Tectonics unit.   

YƴƻǿƭŜŘƎŜ ǘŜǎǘ ƻŦ ǾƻƭŎŀƴƛŎ ƘŀȊŀǊŘǎ— this assessment will allow staff to assess this substantive knowledge, before they will be expected to 

apply it to relevant case studies.  

9ǎǎŀȅΥ ±ƻƭŎŀƴƻŜǎ ƘŀǾŜ ƭƻŎŀƭ ƛƳǇŀŎǘǎ—this is a disciplinary assessment where students will be expected to apply the substantive knowledge 

of volcanic hazards to the essay question. A key area is the exam technique and application to case studies, this will build upon the essay 

writing techniques assessed in the Africa unit.  

YƴƻǿƭŜŘƎŜ ǘŜǎǘ ƻŦ ŜŀǊǘƘǉǳŀƪŜ ƘŀȊŀǊŘǎ — this assessment will allow staff to assess this substantive knowledge, before they will be expected 

to apply it to relevant case studies. .   

9ǎǎŀȅΥ aƛǝƎŀǝƴƎ Ǌƛǎƪ—this is a disciplinary assessment where students will be expected to apply the substantive knowledge of earthquake 

hazards to the essay question. A key area is the exam technique and application to case studies, this will build further upon the essay writing 

techniques assessed in the Africa unit.  

tŀǎǘ ǇŀǇŜǊ Ŝǎǎŀȅ— this essay question encompasses a number of different components of the coasts unit. Staff will be able to assess the 

ability of students to plan and write an extended essay question.  

 



DŜƻǇƻƭƛǝŎŀƭ ¢Ŝƴǎƛƻƴ  р ƳŀǊƪ ǉǳŜǎǝƻƴ —A key concept that underpins the unit of governance of oceans,  students will need to refer to this 

substantive knowledge throughout the unit.   

р ƳŀǊƪ Dƭƻōŀƭ DƻǾŜǊƴŀƴŎŜ vǳŜǎǝƻƴ —this allows staff to assess the specific skills needed to answer a 5 mark question—application of 

knowledge  

р aŀǊƪ aƛƎǊŀǝƻƴ vǳŜǎǝƻƴ — this allows staff to assess the specific skills needed to answer a 5 mark question—application of knowledge  

нл ƳŀǊƪ vǳŜǎǝƻƴτ this will assess the ability of students to apply different areas of component knowledge to a synoptic question. Less 

scaffolding will be included as pupils need to apply their knowledge to the  mark scheme is linked to two AOΩs . Students will be expected to 

now include both migration and ocean governance  

нл ƳŀǊƪ vǳŜǎǝƻƴτ this will assess the ability of students to apply different areas of component knowledge to a synoptic question. Less 

scaffolding will be included as pupils need to apply their knowledge to the  mark scheme is linked to two AOΩs . Students will be expected to 

now include both migration and ocean governance  

YƴƻǿƭŜŘƎŜ ¢ŜǎǘτǘȅǇŜǎ ƻŦ ŜƴŜǊƎȅ  - this assessment will allow staff to assess this substantive knowledge, before they will be expected to 

apply it to relevant case studies in essay questions  

YƴƻǿƭŜŘƎŜ ¢ŜǎǘτǇƘȅǎƛŎŀƭ ŦŀŎǘƻǊǎ  - this assessment will allow staff to assess this substantive knowledge, before they will be expected to 

apply it to relevant case studies in essay questions  

9ǎǎŀȅΥ tƘȅǎƛŎŀƭ CŀŎǘƻǊǎ  - this is a disciplinary assessment where students will be expected to apply the substantive knowledge of physical 

factors to the essay question. A key area is the exam technique and application to case studies, this will build upon the essay writing tech-

niques assessed in the Africa and Tectonics Hazard unit.  

9ǎǎŀȅΥ aŀƴŀƎŜƳŜƴǘ ƻŦ hƛƭ ŀƴŘ Dŀǎ  - this is a disciplinary assessment where students will be expected to apply the substantive knowledge 

of management of oil and gas  to the essay question. A key area is the exam technique and application to case studies, this will build upon the 

essay writing techniques assessed in the Africa and Tectonics Hazard unit.  

9ǎǎŀȅΥ {ǳǎǘŀƛƴŀōƭŜ aŀƴŀƎŜƳŜƴǘ  - this is a disciplinary assessment where students will be expected to apply the substantive knowledge of 

sustainable management to the essay question. A key area is the exam technique and application to case studies, this will build upon the 

essay writing techniques assessed in the Africa and Tectonics Hazard unit.  



άCŜŜŘōŀŎƪ  ǊŜŘƛǊŜŎǘǎ ƻǊ ǊŜŦƻŎǳǎŜǎ ǘƘŜ ƭŜŀǊƴŜǊϥǎ ŀŎǝƻƴǎ ǘƻ ŀŎƘƛŜǾŜ ŀ ƎƻŀƭΣ ōȅ ŀƭƛƎƴƛƴƎ ŜũƻǊǘ ŀƴŘ ŀŎǝǾƛǘȅ ǿƛǘƘ ŀƴ ƻǳǘŎƻƳŜΦέ 99C 

 

Feedback in geography follows the school marking policy of using: 

{— staff identify the ǎǘǊŜƴƎǘƘǎ within the piece of work, either by highlighting the success criteria or identification of the  cor-

rect answer.  

¢– staff set the students a specific ǘŀǊƎŜǘ that will allow students to correct any mistakes, challenge misconceptions or further 

improve their answer.  

!– students ŀŎǝƻƴ the target in green pen by completing the suggested improvement or correcting any mistakes.  

YƴƻǿƭŜŘƎŜ ¢Ŝǎǘǎ 

Staff or students will self mark the test. As part of this staff will go through the correct answers and students will need to    

correct any mistakes ensuring that they have the correct answers recorded in their books. This ensures that even a low stakes 

knowledge test uses the S T A marking policy, with students making corrections in green pen.  

The knowledge test uses the STA approach, to en-

sure that students get feedback on each MIG that 

they complete.  

The MIG logo is used to 

highlight to staff and stu-

dents that this is assessing 

key component knowledge.  

Students have used the feedback given in class to correct any mistakes that 

they have made. This allows students to understand where they have made 

a mistake and for staff to correct any misconceptions.  



CƻǊƳŀǝǾŜ ŀǎǎŜǎǎƳŜƴǘ 

Staff all use a common feedback sheet within the department, that is stapled on to the students work. This ensures              

consistency across the department in terms of feedback and also student become more confident in how their feedback will 

be given in Geography regardless of teacher or key stage.  

Students are given time in lesson to ŀŎǝƻƴ the feed-

back that is given. This will be competed in green 

pen.  

If there is a common class misconception or target 

the teacher will scaffold the green pen work and 

model using the visulaiser.  

The ǘŀǊƎŜǘ for 

the student will 

be highlighted 

or an individual 

target given if 

that is more 

appropriate.  

The ǎǘǊŜƴƎǘƘǎ that have been identified will be high-

lighted on the success criteria, these include both the 

substantive and disciplinary knowledge that is need-

ed for the piece of work.  
This is the 

proforma that 

is used for  

every piece of 

work where 

formative  

feedback is 

need.  



{ǳƳƳŀǝǾŜ ŀǎǎŜǎǎƳŜƴǘ 

Summative assessments are marked using a common mark schemes across all staff, with moderation of marking taking place 

within the department. Students are informed of their mark and percentage on the assessment. Feedback is also given at a 

whole class level on questions that have been identified as areas for improvement. Staff will spend time modelling answers 

and breaking down specific questions, with students then having the opportunity to action their answer.  

This question 

will have been 

identified by the 

class teacher as 

one that        

collectively the 

class needs 

feedback on.  

Staff have broken 

down the      

question under 

the visualiser with 

the class,          

discussing their 

cognitive process.  

Students will have time in class to improve 

their original answer or write a model       

answer that they can refer to in future.  

Staff have provided 

a modelled answer 

for students to have 

to refer to. This will 

have been identified 

as a question that 

students need extra 

support with.  

The answer has been broken down with 

the students to highlight what makes this 

a top band answer.  


