Our Lady’s Catholic College

Understanding and Managing Sexual Behaviours Protocol

Rationale . SALUS POPULI |

OFSTED’s Review of sexual abuse in schools and colleges, June 2021, raised numerous serious concerns ‘many
instances of sexual harassment, including the pressure to share nudes and the sharing of youth-produced sexual
imagery without consent, are going unrecognised or unchallenged by school staff. We are especially concerned that
for some children and young people this is so commonplace that they see no point in raising it as a concern with
staff.’

From this review OFSTED made seven recommendations to schools, at Our Lady’s Catholic College we envisage this
not just as a one off training but as a basis to change the culture within school and develop our preventative
safeguarding curriculum, to educate our children about this abuse, to ensure they have the understanding, skills and
confidence to acknowledge and report this form of abuse, safe in the understanding our staff will listen and promptly
act on their lived experiences.

Advice to schools
1. A carefully sequenced RSHE curriculum, based on the Department for Education’s (DfE’s) statutory guidance,
that specifically includes sexual harassment and sexual violence, including online. This should include time for
open discussion of topics that children and young people tell us they find particularly difficult, such as consent
and the sending of ‘nudes’
2. High-quality training for teachers delivering RSHE
Routine record-keeping and analysis of sexual harassment and sexual violence, including online, to identify
patterns and intervene early to prevent abuse
4. A behavioural approach, including sanctions when appropriate, to reinforce a culture where sexual
harassment and online sexual abuse are not tolerated
5. Working closely with LSPs, in the area where the school or college is located, so they are aware of the range of
support available to children and young people who are victims or who perpetrate harmful sexual behaviour
6. Support for designated safeguarding leads (DSLs), such as protected time in timetables to engage with LSPs
7. Training to ensure that all staff (and governors, where relevant) are able to:
a. better understand the definitions of sexual harassment and sexual violence, including online sexual
abuse
b. identify early signs of peer-on-peer sexual abuse
consistently uphold standards in their responses to sexual harassment and online sexual abuse




Identify

There are a number of ways anyone can
make disclosures in school, we have
signs around school displaying our
safeguarding team, but in addition, any
adult within the school building will

leader.

If you have any safeguarding (welfare) concerns about yourself or
somebody else, you can see any of the pastoral team below. Alternatively,
you may want to speak to your teacher, form teacher or your progress

Our Lady’s Catholic College
SAFEGARDING
Pupils Adults
I you have a safeguarding concern , please record it on CPOMS and alert a
member of staff below or the Head teacher { this is for any suspected
breach of our staff code conduct, low level concern or harmful behaviour

we also have a team of in school.

listen to any disclosure, record and
report.

We do appreciate pupils may not be able
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to do this verbally due to perceived

embarrassment, SEN needs, anxiety etc,
therefore we have an online reporting
system (for adults and children) which is _

You can report any concerns in person or
alternatively by clicking on the ‘Report A
Concern’button on our website , sendingan
email to Lloxam@olcclancs schukorusingthe. | SAFEGL
QR code above . The Safeguarding Team will
respond to any notification and will provide
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promoted in school via form time,
assemblies, email and the QR code; this

is displayed prominently around the school. Pupils also have an email address which can be accessed externally from
school, where they can email any staff member in school. Around 50% of our safeguarding allegations don’t come in

directly, but our dedicated staff carefully watch for changes in appearance, behaviour and communication.

Signs including, but not exclusive:
Emotional signs

e Avoiding being alone with or frightened of people or a person they know.
e Language or sexual behaviour you wouldn't expect them to know.

e Having nightmares or bed-wetting.
e Alcohol or drug misuse.
o Self-harm.

e Changes in eating habits or developing an eating problem.
e Changes in their mood, feeling irritable and angry, or anything out of the ordinary.

Physical signs
e Bruises.
e Bleeding, discharge, pains or soreness in
their genital or anal area.
e Sexually transmitted infections.
e Pregnancy.
If a child is being, or has been, sexually abused
online, they might:
e Spend alot more or a lot less time than
usual online, texting, gaming or using social
media

SPOTTING THE SIGNS OF CHILD ABUSE

To help protect a child look out for
changes in their Appearance,
Behaviour and Communication (A.8.C).

IFYOU
THINK IT,

REPORTIT.
Look out for unusual changes in any

young person's behaviour. Recurring changes
that appear out of character can be more
than just teenage mood swings. Z
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e Seem distant, upset or angry after using the internet or texting

e Be secretive about who they're talking to and what they're doing online or on their mobile phone
e Have lots of new phone numbers, texts or email addresses on their mobile phone, laptop or tablet.
e Children and young people might also drop hints and clues about the abuse




Record and Report

KCSIE (2020) states ‘all staff have a role to play in identifying and responding to harmful sexual behaviours (potentially
criminal in nature) and recognise through training that dismissing or tolerating such behaviours can risk normalising
them. Their role includes how they make an initial response to the child/adolescent, reporting concerns to the
identified lead person for these behaviours in their setting (usually the designated safeguarding lead) and recording
accurately in accordance with their setting's formal child protection procedures.’

All staff receive training on accurate report writing as part of their annual

Effective record-keeping - Safeguarding practice

update, all staff understand record keeping is an important part of Remember the key principles using the
FACTS Approach.

safeguarding. Effective records can help identify patterns and concerns
which might be missed if we didn’t have systems in place. Every piece of
information might be part of a bigger picture!

y is this a concern?

Staff know the information we record plays a vital part in safeguarding B O
children. Although it has a safeguarding function, recording itself is more
of a literacy skill. In training, staff analyse an incident report and state
how it can be improved using the FACTS approach.

immary of concern
ild wherever possible.

The Process for Initial Responses to Concerns

1. Stop the behaviour

2. Follow the school behaviour policy as appropriate

3. Record and report the behaviour to designated safeguarding lead (DSL)
and the relevant Pastoral Support Officer (PSO)- directly on CPOMS
(We use CPOMS as our safeguarding reporting tool in school, which
prompts a number of questions on the ‘new incident ‘page. This
enables us to track all incidents of sexual behaviours, looking for patterns in harmed, unharmed, setting, timing all
of which feed in to the further learning from incidents.)

4. The relevant pastoral support officer (DSL trained) liaises with the DSL to decide if the behaviour is serious and
requires an immediate referral to the MASH team, if this is the case we do not interview until discussion has
taken place with CSC / police.

After necessary advice has been sought the PSO and or DSL:

1. Speak to the child/adolescent to establish:

e Their view about what happened and why?
e What understanding they have of, and what responsibly they take for, their actions?
e Their willingness / ability to work on their sexual behaviours.
2. Speak to the child/ adolescent who was targeted to establish:
e The impact on them of the behaviour.
e How are they feeling about the other child/adolescent now?
e What support/ action they require from staff. Both immediate action to safeguard them but also on an
ongoing basis as to how they feel they can be kept safe.

3. Informing parents and making referral

e The PSO and DSL jointly use ‘The AIM Checklists for Adolescents’ or ‘The AIM Checklists for Adolescents
with Learning Difficulties’ (see appendix) to decide on the level of concern (normal, inappropriate,
problematic or abusive/ violent) in each of the 8 areas (see document in appendix, with guidance).

e Taking advice where necessary from the LA Safeguarding advice line, decision is made as to whether a
referral to CSC / EHA is needed and when, how and by whom parents of both pupils will be contacted.

4. Developing a RAMP

e |f the checklist outcome is problematic or abusive / violent the RAMP (Risk Assessment and Management
Plan) will be started.




RAMP (Risk Assessment and Management Plan) Process

The RAMP is formulated after a multi professional meeting has taken place, in conjunction with all stake holders, by
the PSO and DSL. The DSL and PSO have revived the AIM training ‘understanding and managing harmful sexual
behaviours in education settings’.

It builds on the information gained through using the AIM Checklists and the Pattern Mapping and aids education
staff to develop an effective, targeted Safety and Support plan to manage the risks posed and meet the needs of the
child, who is the cause for concern. The RAMP framework helps to formulate plans that ensure the safety of all
pupils/students concerned. In addition, the framework helps to reflect the complex and dynamic nature of risk which
can change as the pupil / student receives interventions to enable them to manage their own behaviours rather than
the risk simply being managed by the adults around them. The RAMP and agreed Safety and Support plans are
uploaded onto CPOMS and shared with staff, if and when appropriate, to ensure that a pupil's right to confidentiality
is maintained and information is being shared appropriately. RAMPs are only being completed for children /
adolescents exhibiting harmful sexual behaviours, with separate Safety and Support plans being developed for the
children / adolescents that have been subject to the harmful sexual behaviour.

See appendix for the full RAMP document to be completed, with fictional exemplar document. Full guidance for its
completion can be found in ‘AIM Education Guidance, 2021'.

* The school / college should prepare a draft RAMP with how they understand the sexual A
behaviours and what they propose to do to support the individual concerned and keep them
and others safe within the education setting. )
N
e Multi-professional meeting (if no other agency involved) to share information / assessments,
discuss concerns and levels of risk and agree content of a draft RAMP. The parents and chlld /
adolescent (dependent on age / ability) should be invited to the meeting. )
<
¢ School / college designated safeguarding lead (DSL) to prepare the RAMP based on the above
discussion and share with professionals.
J
A
e RAMP is finalised by DSL including the agreed timescales for review and then signed by all
parties.
J
¢ All participants to receive a signed copy of the finalised RAMP.
-
¢ Review of the RAMP can be brought forward if concerns continue to increase and the safety and
support plan does not seem to be effective.

J




The RAMP Format
Section 1

Section 1 of the format uses the AIM Checklists and Pattern Mapping to put the sexual behaviour in context and draw
out key information with regard to the risk, such as who is most at risk, where the risk is most likely (setting) and
when risk is most significant. The views of the concerns by other agencies, the child and their families are recorded in
order to develop a shared consensus about the sexual behaviour. It also identifies what factors would increase or
lower the concerns. This helps education staff to be specific about what they are looking out for, so that progress and
reduction of risk can be more quickly identified and managed.

Section 2

Section 2 is the Safety and Support plan for the person who has caused the harm. It is important to meet the child's
needs as well as managing the risk; it is often by meeting their needs or helping them to meet their own needs in a
more normative, healthy way that the sexual behaviour is managed. The person responsible for undertaking or
monitoring the tasks is named. This can be a parent/carer; the individual pupil; a member of school/college staff or
another professional.

Section 3

Section 3 is the review of the RAMP, it Will be determined, by the individual circumstances, particularly by the police
investigation and bail conditions, which can be subject in change. From a best practice perspective, if the timing of
the review is not influenced by the above, then it is important that RAMPs are reviewed on a termly basis. Section 3 is
the format for a review of the RAMP Safety and Support Plan. It should be used in conjunction with any ongoing
recording of incidents on the AIM Checklist Recording form and the AIM Chronology form. It identifies progress on
the plan and if any amendments need to be made, due to either progress made or further incidents and/or increased
concerns. It also considers how well the child has responded to the plan. As with the original plan, it identifies actions
and who will be responsible for these. It is also agreed and signed off by the relevant individuals. A date for a further
review is then set, if required. If the RAMP is finalised, it records the date that this has happened, which is important
to show that the work has been completed.



Managing Technology Assisted Harmful Sexual Behaviours

As part of safeguarding training at OLCC, staff received training on the risks associated with online space, such as
e Violent content

e Pornographic content

e Hateful content

e Adverts and spam

e Harassment

e Grooming

e Radicalisation

e |dentity theft

e Online bullying

e Sharing nudes / semi nudes

e Harmful content ¢ oc:gggke;zg

e Copyright infringement and Piracy
e Gambling
e Social networking and Gaming

Guidance for staff on identifying and managing concerning technology assisted harmful sexual

behaviours are included within our Child Protection Policy and Online Safety Policy.

Training for all staff at OLCC on what action they should take is included in the school safeguarding

training. All staff are clear that any direct disclosures by pupils of sexual harassment, sexual bullying via the internet
and social media need to be taken seriously. Staff know how to input this information on CPOMS and if a child is at
significant, immediate risk of harm to speak directly to the DSL or PSO.

Indecent Images or children (10C) is the legal term used to define nude or semi-nude images and videos of children and
young people under the age of 18. The sharing of indecent images of a child (including youth produced imagery) is a
crime. We follow the following guidance document 'Sharing nudes and semi-nudes: advice for education settings
working with children and young people' (Department for Digital, Culture, Media and Sport and UK Council for Internet
Safety 2020).

In cases where there are concerns around children and adolescents sharing sexual images then any devices need to
be confiscated and passed onto the police. The device should be turned off and placed under lock and key until the
police are able to come and retrieve it. Adults should not view such imagery unless there is good and clear reason to
do so. Wherever possible, responses to incidents should be based on what DSLs have been told about the content of
the imagery. Decisions to view imagery should be based on the guidance below.

In many cases, education settings may respond to incidents without involving the police, for example where an
incident can be defined as 'experimental' and there is no evidence of abusive or aggravating elements. The definition
of experimental would be incidents involving the creation and sending of sexual imagery with no adult involvement,
no apparent intent to harm or reckless misuse. These can further be subcategorised into:

e Romantic: incidents in which adolescents in ongoing relationships make images for themselves or each other, and
images were not intended to be distributed beyond the couple.

e ‘Sexual attention seeking’: the phrase ‘sexual attention seeking' is taken directly from the typology (Finkelhor and
Wolak 2011) however, it is important to note that incidents within this category can be a part of normal
childhood. A child or adolescent should not be blamed for taking and sharing their image.

e Other: cases that do not appear to have aggravating elements, like adult involvement, malicious motives or
reckless misuse, but also do not fit into the 'romantic' or 'attention seeking' sub-types. These involve either
adolescents who take pictures of themselves for themselves (no evidence of any sending or sharing or intent to
do so) or pre- adolescent children (age nine or younger) who did not appear to have sexual motives or
understanding.



The police may, however, need to be involved in some cases to ensure thorough investigation, including the
collection of all evidence (for example, through multi- agency checks). Where there are abusive and / or aggravating
factors, incidents should always be referred to the police through the local partnership Multi Agency Safeguarding
referral pathway.

Aggravated incidents involving additional or abusive elements beyond the creation, sending or possession
of nudes and semi-nudes. These can further be sub-categorised into:

e adult involved: adult offenders attempt to develop relationships by grooming children and young people, in
criminal sex offences even without the added element of nudes and semi-nudes. The person being harmed
may be family friends, relatives, community members or contacted via the Internet. The images may be
solicited by adult offenders.

e youth only - intent to harm: these cases can arise from interpersonal conflict, such as break-ups and fights
among friends, or criminal/abusive conduct such as blackmail, threats or deception, sexual abuse or
exploitation by young people.

e youth only - reckless misuse: no intent to harm but images are taken or sent without the knowing or willing
participation of the adolescent who is pictured. In these cases, pictures are taken or sent thoughtlessly or
recklessly and someone may have been harmed as a result.

When an incident involving youth produced sexual imagery comes to the attention of any member of
staff at OLCC

The following suggested procedures are taken from ‘Sharing nudes and
semi-nudes: advice for education settings working with children and young
people' (Department for Digital, Culture and Media Studies and

UK Council for Internet Safety 2020):

e theincident should be referred to the designated safeguarding lead or
relevant PSO as soon as possible, via CPOMS (if significant risk of immediate
harm speaks to the DSL/ PSO in person immediately)

e there should be subsequent interviews with the children involved (if

appropriate).

e parents and carers should be informed at an early stage and involved in the process in order to best support
the child or young person unless there is good reason to believe that involving them would put the child or
young person at risk of harm.

e areferral should be made to children's social care and / or the police immediately if there is a concern that a
child or young person has been harmed or is at risk of immediate harm at any point in the process.

NB: In most cases the sexual imagery should not be viewed by education staff, as this may be illegal and cause
further distress to the child/adolescent.

Responses should be based on what the designated safeguarding lead has been told. If a decision is made to view the
imagery this needs to be:

o Agreed with the DSL, following discussion and advice from the police.

e Done on school/college premises in the presence of at least one other person.

e Seen by a staff member of the same sex as the adolescent involved.

e A decision can be made by the headteacher and designated safeguarding lead to delete the material if they
felt it would not require police involvement, however, they have to evidence and record that they had ‘good
reason' to do so.

e Ensure that the decision and actions are recorded on CPOMS.

o [ltisillegal to copy, save, print or share the imagery.



An immediate referral to Police or Children's Social Care should be made if:

The incident involves an adult.

There is reason to believe that the adolescent has been coerced, blackmailed or groomed or there are
concerns about their capacity to consent.

What is known about the imagery suggests that the sexual acts are unusual for the child or adolescent's
developmental stage or are violent.

The imagery involves sexual acts and any pupil in the imagery is under 13.

You have reason to believe an adolescent is at immediate risk of harm owing to the sharing of the imagery, for
example, the adolescent is presenting as suicidal or self-harming.

Following the initial meeting, if there is a need for ongoing support or risk management, a RAMP should be started.

Searching, screening and confiscation advice (DfE 2018)

This guidance from the Department of Education (2018) states what headteachers, school staff and governing bodies
can and cannot do in relation to searching pupils/ students, seizing equipment and devices and even when deletion of
images or files is appropriate.

Most searches of pupils will be done with their consent, but there is provision for searching without consent,

however:
e There has to be reasonable grounds for the search.
e |t must be done by or authorised by the headteacher. - bIOCK
e The adult searching the pupil / student must be the same sex as that - delete
pupil/student. - unfriend
e There should be a witness present, also the same sex as the . unfOIIOW

il/student. i
pupil/student - deactivate

If an electronic device needs to be seized then the device needs to be

It's really that simple to control
turned off and placed under lock and key, before being handed over to sl yoaliowMieuarmre:
the police to check if a criminal offence has occurred.




Intervention

Relationships and Sex Education and Health Education Regulations (2019), made under sections 34 and 35 of the
Children and Social Work Act (2017), make Relationships Education compulsory for all pupils receiving primary
education and Relationships and Sex Education (RSE) compulsory for all pupils receiving secondary education.

The statutory curriculum makes it compulsory for pupils to be taught about online safety and harm and managing the
impact of sexual imagery they are almost inevitably likely to come into contact with, either directly or through a third
party. Itincludes being taught what positive, healthy and respectful online relationships look like, the effects of their
online actions on others and knowing how to recognise and display respectful behaviour online. They need to
understand the law relating to sexual imagery, for example, sharing nude images of anyone under the age of 18
between adolescents, even if they are over 16 years of age and in a consensual sexual relationship, is illegal.
Throughout these subjects, teachers are expected to address online safety and appropriate behaviour in an age-
appropriate way which is relevant to their pupils' lives.

OLCC has a vital role in delivering relationships and sex education which helps to provide information on healthy
sexual relationships and the importance of respect and consent. It challenges some of the underlying, distorted
attitudes and values underpinning internet and social media abuse and harmful sexual behaviours, and supports
pupils who have been bullied or abused, or who feel under peer pressure when wanting to protect themselves or
seek help.

Our children face increasing sexual misinformation and pressure from the internet and social media. The need for
accurate sexual information and a safe space with permission to ask questions, discuss appropriate boundaries and
talk about how to resist pressure and keep safe, is more essential now than ever.

Children with additional needs

Relationships and sex education is particularly relevant to children and adolescents with additional educational needs
and / or autism, whose access to sexual information is likely to be more limited. If parents struggle with their child's
developing sexuality, schools / colleges become an even more important source of this information. At OLCC, our
context states that we are in the top quintile for disadvantaged pupils, pupils with an EHCP and pupils at SEN K,
therefore we heavily use advice from NASEN when planning, delivering and reviewing our provision for pupils more
vulnerable due to their additional needs.

It is important to address the needs and concerns of pupils with SEND / additional needs and mainstream content
may need to be further differentiated so that they can access these lessons. Using the revised edition of the PSHE
planning framework for pupils with SEND can help to ensure that learning opportunities are appropriate for these
pupils. This framework is fully aligned with the Statutory Guidance for Relationships Education, Relationships and Sex
Education (RSE) and Health Education from the Department for Education (2020) and the PSHE Association
Programme of Study (2020/21).

Levels of Intervention

OLCC has a three-pronged approach to prevention and intervention regard to supporting children developing the
requisite life skills and knowledge required to identify, understand and manage their sexual behaviours and know
when and how to seek help if they feel unsafe.

Primary prevention / intervention

This is a universal offer that aims to prevent all children and adolescents from becoming involved in any form of
concerning sexual behaviours. For example, by providing a broad and balanced age-appropriate curriculum that
covers core issues. For example: understanding consent, issues around choices, child sexual exploitation, unhealthy
and abusive family / intimate relationships, internet and online safety.



Delivery of these topics is delivered through a timetabled PSHE programme, assemblies or themed days.
Alternatively, in some situations where we feel input is needed immediately, form time is extended to ensure we can
deliver a message thoroughly. The Department of Education guidance on RSE (2020) states that schools are free to
determine how to deliver the content set out in this guidance in the context of a broad and balanced curriculum. Our
teaching in these subjects ensures that core knowledge is broken down into units of manageable size and
communicated clearly to pupils, in a carefully sequenced way, within a planned programme or lessons.

Secondary prevention / intervention

At OLCC this has a clear focus on supporting children who have experienced sexual bullying or abuse as well as those
who have caused that harm; where the behaviour is not at the level of sexual assault or rape, for example online and
direct sexual bullying, sexual harassment, inappropriate touching. It should aim to help individuals and families
where there appear to be factors suggesting the potential for sexual behaviours to become more concerning.
Interventions at this level are usually direct work with individuals/ small groups, using referenced resources and
programmes. A RAMP may be helpful but not automatically required for these cases.

Tertiary prevention/intervention

This is required to support and rehabilitate those children and adolescents who are either sexually harmed or who
cause the harm, for example, sexual assault or rape. Interventions at this level are usually coordinated and supported
by formal plans, for example: a RAMP or child protection plan and will involve statutory or specialist services.

At the heart of teaching sensitive subjects there is a focus on both empowering children and on keeping them safe.
Good practice should allow children an open forum to discuss potentially sensitive issues. It is important to be
aware that such discussions can lead to increased safeguarding reports. Therefore, it is important that designated
safeguarding staff work with their PSHE leads to ensure that the delivery of such sensitive content is well planned
and mindful of the potential impact on the target audience. Staff responsible for the delivery of these topics
should be confident, appropriately trained and briefed. Designated staff are well placed to be able to recognise
any specific pupil who is likely to find the lesson content upsetting due to their own personal experiences. Due
consideration should be given to any preparation that might be required to support children and adolescents that
are likely to find any sensitive lesson content distressing



Appendix

O

The AIM Project

SALUS POPULI

Confidential

Our Lady’s Catholic College

Risk Assessment Management Plan (RAMP) for Education
Settings where there are concerns aboutSexual Behaviours

Name of child/adolescent

Date of birth

Ethnicity

School/College

Class/form

Author of RAMP

Date of RAMP

This is the 2021 version of the RAMP format, which has been based on adaptions of the original AIM Safety
and Support Plans (Carol Carson and AIM 2007) by Leeds, Hertfordshireand Cambridgeshire Children’s
Services (2016)

The RAMP is not a legal document, it is intended as a written agreement with the child/adolescent, theirfamily and other
agencies who work with and support them.



1.Details from the Checklist/Autism Guidance/Other
Agency Information

1.1 Reason for undertaking this RAMP

Brief synopsis of the incident or incidents causing concern including any previous incidents of a

sexual nature.

Has an AIM Checklist been completed and if so, what was the outcome?




1.2 Current management strategies

Brief synopsis of CURRENT risk management strategies, interventions, support in place for the

pupil/student in managing the behaviour causing concern.

1.3 Factors causing concern and evidence: Has the Chronology/Pattern Mapping
identified any specific risks/vulnerabilities in the school/collegesetting?

What are the concerns for school/college? Evidence

Who could be harmed and how?
For example. the subject themselves, other children, Evidence
staff? Sexual, physical or emotional harm?

In which situations could the risk occur? :
Use the Assessment of the school environment Evidence




1.4 Factors which heighten or lower the concerns

Consider the information in the previous sections and identify what may heighten or lower concerns.

Factors which heighten the concerns Factors which lower the concerns

e.g. Child/adolescent has either actually exhibited e.g. Child/adolescent has the ability to reflect and
harmful sexual behaviour or has been convicted for understand the consequences of their behaviour.
sexual offences; also evidence of their detailed They are willing to engage with support offered to

planning. address this behaviour.




1. 5 Other agencies views of concern/s:

Factors which heighten the
concerns

Factors which lower the concerns

Health

Children’s Social
Care

Please identify which
service/s specifically
are working with the
child/adolescent




1.6 Child/adolescent and parent/carer’s views:

Parents/carers and child/adolescent may hold a different view about the different level of risk and concerns;use this section

to record these.

Child/adolescent’s
view

Parent/carer’s view




2. Safety and Support Plan

There are three strands to the Safety and Support Plan, the actions which are part of the school/
college’s policies and procedures; the actions to be taken to manage the risk and meet the needsof the
child/adolescent and what needs to happen if the concerns increase

Safety and
Support Plan

2.3
2.1.

Response to

2.2.
increased

concerns

School/college

Child/adolescent

In the relevant section below list any actions, arrangements and strategies that can be put in placeto
safeguard and promote the welfare of the child/ adolescent and others identified in the RAMP. The
supporting document ‘Assessment of the school/college environment’ Hertfordshire Children’sServices
(2016) may assist.



2.1 School/College:

Actions By Who/When?

Reporting, recording and monitoring: What are the arrangements for reporting,
recording and monitoring the child’s/adolescent’s behaviour?

Chronology of incidents: Use AIM Chronology of incidents. Who will beresponsible
for monitoring and updating this?

School/college environment: What are the arrangements for managing
unstructured times, transitional period, contact between parties and potential hotspots
of the building? What level of supervision is required and how will this be managed?

Transport arrangements: What are the arrangements for the child/adolescent toget
safely to and from school/college?




Duty of care/keeping all pupils/students safe: How will this be done? Who will
take responsibility for coordinating? What messages have been given to pupils/
students about keeping safe and how?

Off-site activities - school trips, work experience etc: How will risk be
managed in these situations?

Inclusion and diversity: Are there any additional factors to consider in relation tothe
child’s age, gender, sexuality, race, religion, disability, mental/physical health or
other?




2.2 Child/Adolescent:

Individual work: What work is being undertaken to address the child’s/adolescent’s
unmet needs in relation to sexual behaviour?

Liaison with parents: Who will communicate with parents/carers? What support
needs do the parents/carers have? What do parents/carers need to do to supporttheir
child?

The right to feel and be safe: What support has the child/adolescent been
offered to be safe in school/college?

Behaviour management strategies: Are there clear boundaries andexpectations of
acceptable behaviours?




Actions By Who/When?

Positive activities: What support is in place to reduce the risk of isolation and to
encourage the child/adolescent to enjoy and achieve?

Identity: Are there any additional factors to consider in relation to the child’s age,
gender, sexuality, race, religion, disability, mental/physical health or other?




2.3 Response to increased concerns:

Identify the actions necessary if there are concerns that the safety and support management planis
ineffective.

Liaison with other agencies: Increased concerns may require a referral to
children’s social care and specialist services.

Exclusion(Expulsion)/temporary or permanent: Are there significant groundsfor
considering this? Has there been an assessment of the situation? If so what the
evidence for this decision?

Inform parents/carers: Who will contact parents/carers?




Actions By Who/When?

Review of RAMP: When will this be done? Who will lead on this? (Ideally this needs
to be convened with all parties ASAP). AIM chronology of incidents needsto be up to
date.

Any other?




2.4 Safety and Support Plan agreed by:

| can confirm that the information contained in this document is an accurate reflection
of the discussions had and actions agreed by all parties present atthe RAMP meeting.

Headteacher

Designated Safeguarding
Lead

Form Tutor

Other relevant school/college
staff (specify who)

Child/adolescent

Parent/carer

Other agencies (specify
which agency)

2.5 Information sharing:

2.6 Date to review RAMP

The timescale of the review needs to be in proportion to the level of concerns/risk and the
degree of support and intervention.



3. Review of RAMP Safety and Support Plan

3.1 Agreed actions/amendments for this review:

Using the RAMP Safety and Support Plan (sections 2.1 — 2.3) and AIM chronology of incidents,
evaluate whether any changes need to be made. A review will consider any new information, change
in circumstances, and any work carried out with the child/adolescent and family.

Using the table below, record any changes that need to be made and why.

Actions/

Who and when?
amendments

Summary of progress made Further incidents

School/College setting: e.g. have
there been any further incidents?

If so, what actions were taken and
what was the outcome?

Child/Adolescent:

e.g. has the child/adolescent used
the support available in school/
college and from other agencies as
part of this plan?

Response to increased concerns:
e.g. can the child/adolescent remainin
school/college given the current
concerns? What additional support
can be given?




3.2 Safety and Support Plan agreed by:

| can confirm that the information contained in this document is an accurate reflection
of the discussions had and actions agreed by all parties present at the RAMP review
meeting.

N

3.3 Is a further review required?

Yes, date of next RAMP Review:

The timescale of the review needs to be in proportion to the level of concerns/risk and
thedegree of support and intervention.

No, all actions completed. RAMP closed
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Risk Assessment Management Plan (RAMP) for Children /
Adolescents who Display Harmful Sexual Behaviour in an
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Name of child/adolescent

Anastasia Ahmed

Date of birth
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Ethnicity

Not recorded
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Mrs Sidhu — Designated Safeguarding Lead
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Safety and Support Plans (Carol Carson & AIM 2007) by Leeds, Hertfordshire and Cambridgeshire

Children’s Services (2016)

The RAMP is not a legal document, it is intended as a written agreement with the child/adolescent, their family
and other agencies who work with and support them.




1.Details from the Checklist / Autism
Guidance/ Other Agency Information

1.1 Reason for undertaking this RAMP

Brief synopsis of the incident or incidents causing concern including any previous incidents of a sexual nature.

14/09 Inappropriate behaviour- Annie is observed by teaching assistant kissing another girl in the doll’s
house. The other child appeared upset and said that she did not want to play with Annie anymore as Annie
was always trying to kiss her on the lips and she didn’t like it. The other girl’s parent request that the
children do not play together anymore as their daughter is scared of Annie.

20/10 Problematic behaviour. Annie is playing in dolls house outside and is observed shouting at the same
child to come over to her. The teaching assistant has walked across to see what was going on and found
Annie in the corner of the doll’s house laid down, with her underwear and trousers in her ankles.

27/10 Problematic behaviour- Annie and the same child as above in the toilets together, the child was
observed showing Annie his private parts. The little boy and Annie were both spoken to by the member of
staff about the incident. The little boy concerned said that Annie had pulled his trousers down and said she
wanted to see his willy. Annie was reminded that she must not pull other children’s trousers down. Annie
responded that boys do it to girls too, when asked what she meant Annie responded, “Boys are allowed to
pull my pants down and look at my bum”. When further asked about what she meant, Annie said “l don’t
know”.

Other:

It has been reported by the boy involved that Annie often makes him go to the toilet with her and asks him
to show his penis and attempts to kiss him and that he doesn’t like it. However, he does do as she asks
because he wants to be her friend. Annie does not have many friends at school as her behaviour can often
be aggressive towards others.

16/5 Annie has a 9-year-old brother who also attends this school. They both share the same bedroom.
There were some previous concerns around Annie’s brother exhibiting some harmful sexualised behaviour a
few months ago, where a group of female pupils in his class had reported that they didn’t like playing chase
with him in the playground as he constantly pulled up their skirts and tried to touch their bums and kiss
them. The class teacher did some whole class work on appropriate touch and there had been no more
reported incidents since then. Annie’s brother is currently being assessed by the Education Psychologist for
behavioural issues and there is also an ongoing CAMHS assessment for ADHD/autism hyperactivity and
social activity.

Has an AIM Checklist been completed and if so, what was the outcome?

As referenced above in 1.1.
Yes — AIM checklist completed for each incident:

14/09 — Outcome was Inappropriate Behaviour as the child approached was uncomfortable with the
behaviour and there is no real power imbalance between them.

20/10 - Outcome was Problematic Behaviour as there appeared to be some elements of planning, but this is
not well developed, or it is at early stages. Annie is aware that their behaviour is not acceptable but
continued to engage in it. Annie is struggling to take responsibility for her behaviour.

27/10- Outcome was Problematic Behaviour as there appeared to be some elements of planning again. The
other pupil involved is under assessment therefore there is some power differential between the children.
Annie is aware that their behaviour is not acceptable and understands why but continued to engage in it.
Annie is struggling to take responsibility for her behaviour and has inferred that it was ok for boys to view
her buttocks.

Thus there is a suggestion of escalation in terms of the seriousness of the behaviour.




1.2 Current management strategies

Brief synopsis of CURRENT risk management strategies, interventions, support in place for the pupil/student in

managing the behaviour causing concern.

Parents have been informed of all the incidents. A mem

is not allowed to go to the toilet herself. However, the school cannot maintain this 1:1 resource long-term.

ber of support staff is with Annie at all times, and she

1.3 Factors causing concern and evidence: Has the

Chronology/Pattern Mapping identified any

specific risks/vulnerabilities in the school/college setting?

What are the concerns for school/college? Evidence

Risk of further incidents of potential harmful sexualised
behaviours towards children..

Risk of Annie being vulnerable to harm

Risk of Annie becoming ostracised and labelled.

Who could be harmed and how?
For example. the subject themselves, other children,

staff? Sexual, physical or emotional harm?

There have been 3 reported incidents in school over
the past four weeks. In addition to other incidents
reported by the little boy involved that were
unobserved and unreported at the time.

Annie appears to have an understanding that it is okay
for boys to look at her

Parents have requested that Annie does not play with
their children

Evidence

Who?
Annie, other children affected by Annie’s behaviour.
Children the same age as Annie in her class, all genders.

How?
Sexual harm:
J Direct physical contact

Emotional harm:

o For others exposed to harm

Emotional harm for Annie if she becomes
labelled or ostracised from her peer group.

In which situations could the risk occur?
Use the Assessment of the school environment

Refer 1.1

Refer 1.1
Two children have reported unwanted sexualised
contact behaviours by Annie.

Refer 1.1
¢ Both children reported being scared of Annie

Evidence

During less structured times/ when unsupervised by

adults. All behaviours have happened in secluded areas of
school with limited adult supervision.

Possibly in more secluded areas of the school.




1.4 Factors which heighten or lower the concerns

Consider the information in the previous sections and identify what may heighten or lower concerns.

Factors which heighten the concerns

Factors which lower the concerns

e.g. Child / adolescent has either actually exhibited
harmful sexual behaviour or has been convicted for
sexual offences; also evidence of their detailed
planning.

e.g. Child/adolescent has the ability to reflect and
understand the consequences of their behaviour.
They are willing to engage with support offered to
address this behaviour.

It is undetermined what need this behaviour is meeting
for Annie, and why she believes that boys are allowed
to look at her bum too.

Annie’s behaviours are secretive and their does appear
to be some elements of coerciveness and force.
Although the children who have been involved in these
incidents are of the same chronological age, there is
some difference in their cognitive function.

Annie shares a room with her older brother, who has
exhibited some inappropriate sexualised behaviours
recently. It is yet to be determined whether Annie’s
behaviours or understanding around appropriate
sexualised behaviours may have been peer influenced.

Annie is very young and some of the behaviours
exhibited could be attributed to her developmental
age, in terms of being curious

Both parents are supportive of school and would like
the best for Annie.

There have been no further incidents since the 1:1
level of supervision has been into place.




1. 5 Other agencies views of concern/s:

Factors which heighten the
concerns

Factors which lower the concerns

n/a

Police

he family are previously known to
children’s social work services due to
domestic violence between parents. Annie
has been referred to children’s work
service and this is now a s47 investigation.

Children’s Services
Please identify which
service/s specifically are
working with the child

Annie has an allocated social worker, as
part of the S47 investigation there will be a
core assessment conducted regarding the
family sexual script, Annie’s needs and will
look at parenting capacity and her
environment.

Currently some work has been done on
safety planning at home in regard to the
children sharing a bedroom.

Annie’s brother’s behaviours towards his
peer may have some level of influence on
Annie’s understanding of acceptable
behaviour.

Other/Education
Psychologist,

Annie’s brother is currently being assessed
by the Education Psychologist for
behavioural issues.




1.6 Child/adolescent and parent / carer’s views:

Parents, carers and child/adolescent may hold a different view about the different level of risk and concerns;

use this section to record these.

In general Annie is reluctant to talk about her behaviours. When asked about
behaviours causing concern Annie often fails to take responsibility. Annie has
expressed that she feels sad when the teacher tells her off for being naughty and says
that she knows her daddy will shout at her and she doesn’t like daddy shouting. Annie
has held a consistent view that she is only playing with her peers.

Child/adolescent’s
view

Mum is very supportive and wants the best for Annie. Dad believes that the school are
going over the top about nothing as Annie is only 6 years old.

Parent / carer’s
view




2. Safety and Support Plan

There are three strands to the Safety and Support Plan, the actions which are part of the
school/ college’s policies and procedures; the actions to be taken to manage the risk and meet
the needs of the child/adolescent and what needs to happen if the concerns increase

Safety and
Support
Plan

2.1. 2.2.

School / college Child / adolescent

In the relevant section below list any actions, arrangements and strategies that can be put in
place to safeguard and promote the welfare of the child/ adolescent and others identified in the
RAMP. The supporting document ‘Assessment of the school/college environment’ Hertfordshire

Children’s Services (2016) may assist.



2.1 School/ College:

Reporting, recording and monitoring: What are the arrangements for reporting,
recording and monitoring the child/adolescent’s behaviour?

All staff involved will be expected to report any concerns to the DSL, Mrs Sidhu in line
with the school’s standard Child Protection Procedures.

Mrs Sidhu, DSL
All staff are trained in identifying and responding to child-on-child abuse and will
respond to and stop any behaviour observed and follow the school’s behaviour policy as All staff
appropriate.

Chronology of incidents: Use AIM Chronology of incidents. Who will be responsible
for monitoring and updating this?

Mrs Whiteman, DSL will ensure that the chronology is kept up to date by documenting Mrs Whiteman, DSL

any incidents/ observations. Mrs Whiteman will evaluate new information in light of any
assessments that are currently being undertaken and take any actions required as
appropriate.

School/college environment: What are the arrangements for managing
unstructured times, transitional period, contact between parties and potential hot
spots of the building? What level of supervision is required and how will this be

managed?
Annie will not be permitted to have unsupervised contact with other pupils within Mr Blackburn
unstructured times such as:
. Lunch times All staff working
J Break times directly with

Annie must only go into the toilets alone. This is to be monitored by the staff who always[Annie/responsible for
work directly with Annie. Mr Blackburn (class teacher) will be responsible for ensuring  [supervision of lunch
that this is the case. and break times.
Annie must sit at the front of the class/carpet and stand at the front of queues to ensure
that staff can always discreetly monitor Annie.

A member of staff will monitor Annie discreetly during unstructured times and keep
vigilant when she is using secluded areas such as the doll’s house. It will be made clear to
Annie that she can only play in the doll’s house by herself,

Transport arrangements: What are the arrangements for the child/adolescent to get
safely to and from school/college?

Annie is dropped off and picked up by mum every day. Parents




Duty of care / keeping all pupils/students safe: How will this be done? Who will
take responsibility for coordinating? What messages have been given to
pupils/students about keeping safe and how?

Reminder to all children given via class teacher on good touch/bad touch and the
systems in school if they feel unsafe. Every child asked to identify somebody they could
go to if they were worried.

Mr Blackburn

Off-site activities - school trips, work experience etc: How will risk be
managed in these situations?

Mrs Sidhu

All school trips will be appropriately risk assessed to ensure that Annie is always being Mr Blackburn

closely monitored by adults.

Inclusion and diversity: Are there any additional factors to consider in relationto the
child’s age, gender, sexuality, race, religion, disability, mental / physical health or other?




2.2 Child / Adolescent:

Individual work: What work is being undertaken to address the child/
adolescent’s unmet needs in relation to sexual behaviour?

Louise Jobson is doing some direct work with Annie on healthy behaviours as part of
the ongoing Social Care involvement. Louise Jobson will also be completing an
assessment which may feed into any targeted work that the school could do with
Annie.

Louise Jobson/ Mrs
Sidhu

Liaison with parents: Who will communicate with parents/carers? What support
needs do the parents/carers have? What do parents/carers need to do to support their
child?

Mr Black P .
There will be regular liaison between the school and parent. This will be done by Mrs Mr Blackburn/Parents

Whiteman and Mr Blackburn.
Mr & Mrs Ahmed will be offered regular meetings with school as appropriate.

Mr Blackburn will create a home-school daily diary for Annie that will comment on any
issues arising and what time of day Annie has had. Annie must be praised by all adults
for positive behaviours/good days.

Good touch/Bad touch resources such as the NSPCC Pants resources will be shared with
parents to use at home, potentially with Annie and her brother.

The right to feel and be safe: What support has the child/adolescent been

offered to be safe in school/college?

Mr Blackburn to talk to Annie about feeling safe in school and explore with her what  |Mr Blackburn/Mrs
she would do if she didn’t feel safe and which adults she could talk to. Sidhu

Mrs Sidhu to touch base /check in every lunchtime with Annie to see how she is doing.

Behaviour management strategies: Are there clear boundaries and expectations
of acceptable behaviours?

Mr
Mr Blackburn to remind Annie of school rules about being kind and nice to each other Blackburn/parents/oth
and to reiterate good/touch bad touch. er staff.

If any does exhibit any further harmful sexual behaviours towards peers, there must be
a clear sanction (i.e 10-minute time out/miss break) in keeping with the school’s
behaviour policy.

Annie should be encouraged to think about how she made the other children feel and
do something nice for them as way of apology. Through this the messaged can be
reiterated that these behaviours are not okay.

Parents must be informed, and the same messages reiterated that the behaviour is not
okay.




Actions By Who / When?

Positive activities: What support is in place to reduce the risk of isolation and to
encourage the child/ adolescent to enjoy and achieve?

Mr Blackburn to ensure that Annie gets involved in structured playtime activities with [V Blackburn
other children, so that she can build wider friendship groups and be distracted from
behaviours causing concern. These can also be used to explore emotions and how your
behaviour can make other people feel. This could be done with examples such as turn
taking, sharing and making people play games that they don’t want to play.

Identity: Are there any additional factors to consider in relation to the child’s age, Miss Walker

gender, sexuality, race, religion, disability, mental / physical health or other?
Within next 6-8 weeks

Annie will have a six-week pastoral intervention with Miss Walker (learning mentor) to
undertake some work on identity. This could focus on some emotional literacy and
what makes Annie feel happy and sad. These activities may help identify Annie’s unmet
needs by identifying what things are most important to her.




2.3 Response to increased concerns:

Identify the actions necessary if there are concerns that the safety and support management
plan is ineffective.

By Who / When?
. . . . Mrs Sidhu, DSL’s
Liaison with other agencies: Increased concerns may require a referral to
Children’s and Specialist Services.

If Annie demonstrates any type of sexualised behaviour towards other pupils in the
school, Parents and Social Care will be notified of her actions immediately.

If another child has been subjected to any level of harm this will be responded to in
according to the school Child Protection procedures, including informing the parents.

Exclusion (Expulsion)/temporary or permanent: Are there significant grounds for
considering this? Has there been an assessment of the situation? If so what the
evidence for this decision?

n/a contextually the behaviours causing concern are not at the level where exclusion or
expulsion would be considered. School is also a significant protective factor for Annie
and therefore positive engagement and work around school being a safe place should
be encouraged.

Inform parents: Who will contact parents?

n/a.




Review of RAMP: When will this be done? Who will lead on this? (ideally this needs [/ v/ reman
to be convened with all parties ASAP). AIM chronology of incidents needs to be up
to date.

Parties involved with
RAMP

The RAMP will be reviewed after February half term break. With a view to considering |ASAP or
the following:
- the outcome of the Social Care assessment, After February half-
- any recommendations term break

- any further incidents of sexualised behaviour

- whether the measures such as supervision arrangements can be reduced, and if

so how and when this will happen.
- Impact of any work that has been undertaken with Annie and the family

Any other?




2.4 Safety and Support Plan agreed by:

| can confirm that the information contained in this document is an accurate reflection
of the discussions had and actions agreed by all parties presentat the RAMP meeting.

HeadTeacher

Mr Heathfield

Designated Safeguarding
Mrs Sidhu Lead

Form Tutor

Other relevant school/college
staff (specify who)

Annie Ahmed
Child/adolescent

Mr and Mrs Ahmed
Parent/carer

Louise Jobson Social Worker

Theresa Green Educational Psychologist

2.5 Information sharing:

Mr Blackburn Class teacher

Miss Walker Learning mentor

2.6 Date to review RAMP

The timescale of the review needs to be in proportion to the level of concerns / risk
and the degree of support and intervention.



3. Review of RAMP Safety & Support Plan

3.1 Agreed actions/amendments for this review:

Using the RAMP Safety and Support Plan (sections 2.1 — 2.3) and AIM chronology of incidents,
evaluate whether any changes need to be made. A review will consider any new information,
change in circumstances, and any work carried out with the child and family.

Using the table below, record any changes that need to be made and why.

Actions/

Who and when?
amendments

Summary of progress made

School/ College setting: e.g. have
there been any further incidents?

If so, what actions were taken and
what was the outcome?

Child / Adolescent:

e.g. has the child/ adolescent used
the support available in school/
college and from other agencies as
part of this plan?

Response to increased concerns:
e.g. can the child/adolescent remain
in school/college given the current
concerns? What additional support
can be given?




3.2 Safety and Support Plan agreed by:

| can confirm that the information contained in this document is an accurate reflection
of the discussions had and actions agreed by all parties presentat the RAMP meeting.

Role Signature

3.3 Is a further review required?

Yes, date of next RAMP Review:

The timescale of the review needs to be in proportion to the level of concerns / risk and
the degree of support and intervention.

No, all actions completed. RAMP closed
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The AIM Checklists for
Adolescents with Learning Disabilities

Sexual Behaviour Continuum of Potential Harm to Self and/or Others

Normal Inappropriate Problematic

1. Type of sexual behaviour (continued)

AbusivViolent

Inappropriate

Problematic

1. Type of sexual behaviour (continued on the next page)

Pre-oCoupation
with masiurbation,
AbusivelViolant particularfy if having
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Explicit sexual
discussions, use of sexual
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gexual imagery
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Socially acceptable
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Their sexual development
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Marmaal Inappropriate Problematic Abus veViolent

Inappropriate Problematic AbusiveVielent 3. Adolescent's response when challenged about their be haviour

2. Context of behaviour

Hapgpy, comicriabde Embamrassed if apoken Embamrassed, ashamed, Undear as 1o the

Develcpmentally expecied | Context for e behaviour | No ovenl inlent 1 VigAr, \ fo by adulls aboul The amious; Self-hanm consequences of sexual
may be inagpropriale eg. | cause hamm bul oler m h BaoERR, May be embarrassed i behaviowr behaviour of they appear
Sodally acceptable location person feats hurt or . apoken to by adults about [id not understand 1o have litthe meaning for

ncormiorable.
Consensual, muual Generally consensual and ¢ P i enaw thair saxual behaviour Challenging of the adults, | the possible impact tham

reciprocal, -uo._-.uw_..-.nm reciprocal even if adults Consent issues may be [ Saying 1S 5 whal their {particularty re acivity
are free o engage and would not approve unclear age group do online/sockal media) Denial of regponsibility
disengage May bk by or minimisation of harm/
Shared decsion making equal power U " Apzeping of the adulls Appears highly ansous blames the person who
perspecive and changes | or confused re sexual was gexually harmed
May nclude levels of u beshaniour developmant or
compulsity _ boundaries Adclescent Siales hal
Bahaviour INFaqUAN m o they will confinuwe wilh
isclated incident final w 5 Can understandfretain the behavour aven if
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Behaviour i self-direcied fed the behaviour ks CONSEqUEnces

Behaviour ks restricied o a it problamatic
spadiic sefling r Sedl-hanm or ofer rsky
Expenences behaviours

Behaviour in the context CONSEQUENGES 35

of romantic’ relations hip ham o cope with nagative

bul where Mere may e | emotons significant’ has some
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Recipéents of the sexual CONSHJUENOES
Redipients of the sexual behaviour are nol
behaviour are not equipped (0 deacribe their
equipped to describe thewr | wants and desires and io

wenie and deabes and ' | pive consent 4, Impact on meciplents of the sexual behaviour, which may include adults
give consent

Behaviour appears The ofher adodescendt may | The ofer adolescent may | The recipsent of the sexual | The recpsent of the
influenced by peers be happy, comipriable or | De embarrassed o spoken | behaviour is a child or sexual behaviour may fes
may be embamaszed if fo by adulls another adobescent with uncomiorakble, fearful,
found by adulls leaming desabidifes and anxiows, suickdl if e

e povw e differendce abuse has Dean hndugh
makes {hem vulnerabie gocal media

The plher adolescen] & The recipient of e sexud
uncomfortable o iritated, | behaviour may be tryng io
bl nod fearful or anciows. | avoid e adolesoent e.g.

Theey teel abie io iell slopping allending schaol,
SOMEeone of gang out socially

H adulls are the recipienis | Adulls may fesl

of the sexual behavour, dimempowenad, intimidated
fhary may faal physically and unable o conirol
uncoamiontable of e Dehavour of protect
disempowesd themsalves or ofhers

o it wWith Lasrning Disabdities, Cardl Carson & Tha MM Projaat with o amants inooporabed fram Siman Ha ckett's (30 10 seual
Jum wi aha,
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Normal

&, Power Dynarics

Inappropriate

Problematic

AbusveViolent

&, Persistence/ frequency of the behaviour

Both parfes ane paar aged
and equal abillity levels

There are no Boons
o suggest a power
mbakbnoe

P agend or equal ablity
levels bul e Dehaviours
are cheaty led by he
adolescent

Relationships whare there
is an age or abidity gap
which may creale a power
mbalance and make the
VOUNGET Person of e
ofer pemon vulnemble

May be a nalve attempd at
developing a relationship

Online and on §ockal
media, the adolescents
vohved may nod know
each olher al all, bul jan
In group behaviours

Adiolescend predominalely
associales with children
ired OF More years
younger bul has reached
puberty hemaaives

Power mbaance due 1o
age, physcd strengh
and capacity, emosonal
development

Them ang chear power

diflerences in the

relationship which may
be based on age, abdily,

gender, atrengtha,
capacity, emotional
deveopment

The adolescent has
very podf social

COMITIUNEC ARoN oF INlmacy

skills

The peope who ane being
sexually harmaed onling
and oifline are sebecied for
their wilnerabdity, and are
ntimidated andfor sexually

explailed

Huealthy merest n sexual
behaviour bul nol the sde
focus of merest in the

Adolescent may have
lested a few Doundases
bt i generally ruls

D0 20 BT A chaiia o ol o P Rl woill P L iy D i ol . | Carsson & Thia A P roja ot with @b man i inoo rparatiad Fam Sman Haoke U (201 0) ssaal
bahaviour continuy m with the kind parmission of he suthor

Interest n sexual
behaviour i sEghtly

out of balance with
ofher aspects of e
adolescent’s e, bul il is
ot all conauming

Responds 10 complaints
by stopping or changing
[Dahanaour

Interventon has some
mpact bul behavours
may resume

Adobescent is dbsessed or
precccupied with sexual
thoughis’pomagraphy
which is oul of balance
wilh olher aspecis of their
e

Thewr focus is on

gex which k3 violent,
aggressive, sadsic or
involies children

Incidents ane fregquent o
NCHeasng n frequency

The behaviour has
Deen happening over a
peniod of time and/or has
b repeated against
ihe game person being
sexually harmed

Evidence of a high level of
gexual compulsivity

Behaviours have:
perssied despie
signiicant negatve
CONSEQUEnces

Adobescent confinues o
seek acoess o lhe person
being sexually hanmed

on or offinelor accesses
Technclogy despile
parenial! extemnal conirnols
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Marmal

Inappropriate

7. Other Behavioural problems

Problamatic

AbusivelViolant

Inappropriate

& Background Information/ Family response

Problematic

AbusiveViclent

No ofher evident
behavioural problems

bt if present would be
minamal and manageable
Trough nonmal processes
i achool

Poor sexual boundaries

Adolescent isclated in the
community or has a very
resticled estyle

Problems coping with
difficull emofions or in
making connections and
ralationships.

They may already have
boen subpect 10 Some
nerventions through
adhool but not 1o the
exient of exdusion

Co-morbid diagnoses

of depression or olher
significant mental health
probiems

Co-morted diagnoses of
Conduct Cisorders/ADHD

Long standing hestory of
sevenaly problemaiic or
challenging behaviours

School exchesions

Highly bmpulsive
compulsive behaviour

Other offending
behaviours for which
they received significant
sanctons, eg. fire seting

Histery of cruely 1o
anamals | l._.n,._nl._.ﬂ foriure

and kiling

Problems with drugs and!
or aloohol

Wi Losar rirtey Dicia i
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Mo significant family
histony

Parants have a posifve
vigw of adolesoents
developing sexuaity

Posiive aflachments wilth
parents and carers

Al leas! one pogitve
friands hip

Adolescen] has acoess 1o
socal and leigure purs uits
and io appropriate sex
education

Mo significant conceming
tamily hisiony

Parents respond
appropadlely and
proporionately to
behaviours, .. by sefling
boundaries and providing
informaton about why the
bahaviour is mappropriale

Farmily anxious abaout
adolescent’s develgping
sexuality and have
mappropriale concems
about this

Thens may be some
peevious kow-level
concems about the family
functioning [ siresses

Family initiallty strugghs 1o
accept that their chid has
& problem

Family have problems
or culfural objections
fo discussing sesual
behaviours

Boundaries within the

family on pdvacy, mfmacy,

sexual information and
actvity are not chear or not
enforond.

Pattern of disconfinuily
of cane/poor altachments
within the family

High levels of rauma
within the family e g.
physical, emaional, sexusal
abuse, neglect, wilnessing
domestc viclence

Family members have
anti-social history including
offences agans childen

Family are mimmising the
behaviour or are rejecing
of ihe adolescent, harsh o
punitive

Thes ang poosr of no
boundaries re privacy,
ntmacy, sexual
information and actily or
they are not dear or not
enfored

Viewed negatively in
community due io sexual
behaiours
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The AIM Project
Adolescent Checklist

The AIM Project

Sexual Behaviour Continuum of Potential Harm to Self and/or Others

Normal

Inappropriate

Problematic

1. Type of sexual behaviour (also continued on next page)

Abusive/Violent

Explicit sexual
discussions, use of sexual
swear words, sexual jokes

Flirtatious behaviour,
kisses/cuddes

Interestin online aclivity -
seeking sexual imagery

Self-masturbation

“*Legally aver 16 years
old - mutually cansenting
masturbation/seoal
intercourseforal sex eic,

** This is the legal limit but
it is impartant to considar
the adolescent’s sexual
activityin the context of
their age and ability level,
particularty the ability to
undersiand their sexual
behaviours and the
consequences, physically,
emationally and socially

Some adults may nat wish
them to be sexual until
they are 18 years akd,

but sexual development
is an impartant part of

the addlescert’s averall
development

Engaging in sexual
conversations orline with
strangers

Single instances of
inappropriate sexual
behaviour

Socially acceptable
behavigur within their

peer group, even if adults
woukd not approve ar they
are technically ilegal,

e.9, sharing naked or
semi-naked or sexually
provocative pictures of self
with & ‘boyfrend/girfriend’

Sexual behaviours that
are developmertalhy
unusual and not socially
acceptable within their
peer group, &.9 sharing
seual pictures of eldedy
peaple

Single accurrences of
sexual behaviours such
as exposure, peeping,
frattage or obscene
felephone calls

Sexual preaccupation and
anxiety

Pressurising athers
o send intimate/
embamassing pictures

Sharing infimate/
embamassing pictures of
athers to embarrass them
but not threaten or coerce
them,

Seeking peer aged
indecentimages

Abusive

Sexual behaviours
invalving a misuse of
pawer and with an intent
ta harm

Use of coercian and’
or farce to ensure
compliance

Intrusive sexual
behaviours including
penetration or attempted
penetration anal, vaginal
ar oral, by penile, digital,
ar abect

Chranic use of
pomagraphy and distorted
concepts of whatis real

Use of hard-core
pamagraphy invalving
younger chikdren

Selfreported sexual
interest in children, or
abuse of younger chikiren

Unusual sexual activities
such as fetishes / sexual
activity with animals efc

2 2020 AN Adolescent Chechiisd, Cancl Carson & The Al Project with d emernts inc orponabed from S mon Hackett s 2010) seoual
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Inappropriate Problematic

1. Type of sexual behaviour continued

Abusive/Violent

Abuse of sirangers

Persistent obscene
telephone calls, voyeurism,
exhibitionism off or onling,
frottage

Coercion of others to share
intinnate/e mban assing
pictures

Making sexually explicit
threats, or blackmail
through social media

Invohement in sexual
exploitation, including
procuring for others

Violent
Physical, viokert sesoual
abuse

Vialence which is
physiclogically andior

geually arouging 1o the
adolescent; sadism

Use of hard-core pom with
vighenl/aggressive thames

Sexual assaull and rape
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2. Context of behaviour

Inappropriate

Praoble matic

Abusive/Violent

Developmentally expected
Sacially acceptable
Consensual, mutual,
reciprocal, bath parties
arne free to engage or
disengage

Shared decision making

Context for the bahaviour
may ba inapprapriate eg.
location

Generally consensual and
recipracal even i aduls
woulkd nat approve

No oven elemants of
vicimisation

Consentissues may
be unclear or not taken
sanoushy enough

May lack reciprocity o
equal power

May include levels of
compulsivity

Bahaviour appears
influenced by peers.

Touching behaviours (non-

penetrative)

Isolated incidant

Behaviour planned,
manipulative, secrative,
there are alaments of
viokenoe, threat, fonce,
CO@NCon (10 ensune
campliance )

Includes misuse of power

Infammed consent lacking
ar nal able o be fresly
given by parson who was
saxually harmed

Sexual precccupation
which interferes with daily
function

Adolescent has one or
maora previous convicions!
final warning/ reprimands
far sexual bahaviour

The behaviour is away for
them to cope with nagative
amotions

Nomal

Inapprepriate

Problematic

Abusivefiolent

4. Impact on the recipients of the sexual behaviour which may include adults

The otther adolescent may
e happy, comfortable or
may be embamrassed if
found byadulis

The other adolescant may
be embarassed f spoken
to aboutit by adults.

If the recipient of the
sexuel behaviour is a child
or adolescent with leaming
disabilities the power
diffesence may make them
wiLllneer &b e

The other adolescen ks
uncomforiable or iritated,
but rot fearful ar anxious,
They feel able to tell
someane

If the recipients of the
sexLal behaviour are
adufis they may feel
physically uncomfortable
or disempowered

The recipiert of the
sexual behadour may feel
ancomfortable, fearful,
anxious, sulkcidal if the
abuse has been through
social media

The recipiert of the: sexual
2ehaviour may be rying to
avoid the adolescent ..
stopping attending schoal,
ar going out socialky

Adults may kel
disempowerzd, intimidated
and unable © control

the behaviour or protect
themsehwes or others

5. Power Dynamics

3. Adolescent's response when challenged about their behaviour

Happy, comfortable,

May be embarassed if
spoken to by adults about
their sexual behaviour

Embarrassed if spoken
to by adults about their
sexual behaviour

Chalenging of the adults,
saying this is what their
age group da

Accepting of the adults
perspective and changes
behaviour

Embarrassed, ashamad,
armxious. Sel-ham

Did net understand
the passible impact
{particularly re activity on
sacial madia)

Can demanstrale some
remorse and empathy,
even if this is initially
limited

Anger, aggression,
defensive

Shows little emation on
being challenged.

Denial of responsibility
minimisation of ham/
blames the person wha
was sexually harmed

Lack of empathy

Self-ham, ather risky
behaviours

Continued the behavior
despite knowing the
CONSBOUENCES

Both parlies are peer
aged anc with equal ability
levels

There are no facions
o suggest 8 power
imbalarce

Peer aged or same ability
level butthe behaviours
are cleary led by the
adolescent.

Relationships where
there is an age and
development gap with the
wictim being younger or
with leaming disabilities,
which may craae a power
imbakance.

Factors suggestone
adokescent has same
conteol over the other, but
they still feel able torel

May be a nalve attempt at
developing a relationship

Online and on social
med i@ the young pecple
imsalkeed may not know
each other at all, but join
in group behaviours

There are clar power
differences in the
“elationship which may
1e based onage, gender,
eaming disabilities: or
social status

The adolescent has

very poor sooiall
communicabon or intimacy
skills

Serson's who were
sexually harmed on or
offline are selected for
their vulnerability, and are
rtimidated or sexually
exploited
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6. Persistence/ frequency of the behaviour

Normal

Inappropriate

7. Other Behavioural problems

Problematic

Abusive/Violent

Haalthy intanest in seaowal
behaviour but nol the soke
focus of interestin the
adolescent’s life

Healthy irterest in sexual
behaviour but nal the Soke
focus of interestin tha
adolescant’s lite

Adalescent may have
tested a few boundanes
but is generally ruke
abiding

Interest in sexual
behaviour is slightly out of
balance with other aspects
of the adolescent’s life, but
it s not all consuming

Behaviours ara
intermittent and the
adolescent can contral
behaviours

Adolescent is obsessed or
precccupied with sexual
thaughts! pornagraphy,
which may be sadistic and
aggressive.

Inciderts ane frequert or
increasing in frequency

The focus on sex is oul of
balance with othar aspacls
of their life

The behaviour has baan
happening over a period
of time and/or has been
rapaated against the sama
person who was sexually
harmead

Adolescent continues to
saek access 1o the parson
who was sexually hamed
on ar offine/or accesses
tachnalagy despite
parentalexiemal controls

Ma ather behavioural
protilems, healthy peer
relationships

Mo other evidant
behavioural prablems

but if presant woukd be
minimal and manageakbe
through normal processes
in schoal

Paar saxual boundaries

Problams copirg with
difficult amotions or in
making connections and
relationships.

Difficuities in making the
best use of education even
if academically able

They may akeady have
been subject to some
intervantions thraugh
school but not ta tha
axtant of exclusion

Diagnosis of depression
or other significan mertal
health problems.

Farmal diagnosis of
Conduct disordan/ADHD

Highty impulsive/
compulsive behaviour

Histary of aggressive
bahaviour

Other affending
bahaviours far which

they recaived significant
sanctons, g fire setting

History of cruely o
animals, including torture
and killing

School exclusions

Prablams with drugs and/
ar akzahal

8. Background Information/ Family response

S T AN Ad olescen i Chechiisd, Carcl Carson & Thee AN Project with elemants ircofpaonabed froam Simon Hac kel s (20100 seasal
B R it Wil Wb b e 81 o O il

Mo significant family
histary

Parents have a posifve
view of adolescents
developing sexuality

Positive attachments with
parents and carers

Atleastong positive
frendship

Adolescent has access 1o
social and leisure pursuits
and o appropriate sex
education

Mo significant conceming
family history

Parents respond
appropriately and
proportianately to
behaviours, e.g. by setting
boundaries and providing
information about why
the behaviour is not
appropriate

There may be some
previous lowlevel
concems about the family
functioning.

Family inifially struggles io
accept that their child has
& problem

Family has problems
or culiural objections
to discussing sexual
behaviours

Boundaries within the
family an privacy, intimacy,
sexual information and

activity or they are not
clear or not enforced

Pattemn of discontinuity of
care/ poor attachments
within the family

High levels of trauma eg
physical, emotional, sexual
abuse, neglect, witnessing
domestic violence

Family members have
anti-social histary including
offences against children

Family are minimising the
behaviour or are rejecting
of the adolescent, harsh or
punitive

There are poor or no
boundaries re privacy,
intimacy, sexual
information and aclivity or
they are not chear or not
enforoed
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